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ABSTRACT 
 
Rahmi Putri Nanda, (2019): An Analysis of Students’ Reading 
Comprehension of Descriptive Text at SMAIT 
Al Fityah Pekanbaru. 
 
This research aims at analyzing students’ comprehension in reading 
descriptive text at SMAIT Al Fityah Pekanbaru. This research was a descriptive 
study. The suject of this research was the tenth grade students of SMAIT Al 
Fityah Pekanbaru 2018/2019 academic year while the object of this research was 
the students’ comprehension in reading descriptive text. The writer used total 
population sampling technique to take the sample, there were 40 students as 
sample of this research. To collect the data, the writer used test and questionnaire. 
The test was conducted to find the students’ comprehension in reading descriptive 
text and the questionnaire was used to find factors influencing students’ reading 
comprehension of descriptive text. Based on data analysis, the writer found that 
the mean score of students’ comprehension in reading descriptive text was 73.2. 
The result of the data analysis was their comprehension in reading descriptive text 
at SMAIT Al Fityah Pekanbaru is categorized into good level. . It is categorized 
as “Good” level. The percentage for each category was 50% of the tenth grade 
students of SMAIT Al Fityah Pekanbaru was in very good level, 20% of the tenth 
grade students of SMAIT Al Fityah Pekanbaru was in good level, 15% of the 
tenth grade students of SMAIT Al Fityah Pekanbaru was in enough level, 10% of 
the tenth grade students of SMAIT Al Fityah Pekanbaru was in less level and 5% 
of the tenth grade students of SMAIT Al Fityah Pekanbaru was in fail level.The 
writer also found that there were factors that influence students’ reading 
comprehension of descriptive text. The factors that influence students’ 
comprehension in reading descriptive text was complexity of the text, 
environmental conditions, anxiety during reading comprehension, interest and 
motivation and decoding or word recognition speed.  
 
Key words: Analysis, Comprehension, Reading, Descriptive Text. 
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ABSTRACT 
Rahmi Putri Nanda, (2019): Analisis Pemahaman Siswa dalam Membaca 
Teks Deskriptif pada SMAIT Al Fityah 
Pekanbaru. 
 
Penelitian ini bertujuan untuk menganalisis pemahaman siswa dalam 
membaca teks deskriptif pada SMAIT Al Fityah Pekanbaru. Jenis penelitian ini 
adalah deskriptif. Subjek dari penelitian ini adalah kelas sepuluh SMAIT Al 
Fityah Pekanbaru tahun ajaran 2018/2019 sementara objek dari penelitian ini 
adalah pemahaman siswa dalam membaca teks deskriptif. Penulis menggunakan 
teknik total populasi sampling untuk mengambil sample, ada 40 siswa sebagai 
sampel dari penelitian ini. Untuk mengumpulkan data, penulis menggunakan tes 
dan angket. Tes dilakukan untuk mengetahui pemahaman siswa dalam membaca 
teks deskriptif dan angket digunakan untuk mengetahui faktor-faktor yang 
mempengaruhi pemahaman siswa dalam membaca teks deskriptif. Berdasarkan 
analisis data, penulis menemukan bahwa nilai rata rata dari pemahaman siswa 
dalam membaca teks deskriptif adalah 73.2. Hasil dari analisis data adalah 
pemahaman mereka dalam membaca teks deskriptif dikategorikan kedalam level 
baik. Persentase untuk setiap indikator  adalah 50% dari siswa kelas sepuluh 
SMAIT Al Fityah Pekanbaru berada pada level sangat baik, 20% dari siswa kelas 
sepuluh SMAIT Al Fityah Pekanbaru berada pada level baik, 15% dari siswa 
kelas sepuluh SMAIT Al Fityah Pekanbaru berada pada level cukup, 10% dari 
siswa kelas sepuluh SMAIT Al Fityah Pekanbaru berada pada level kurang dan 
5% dari siswa kelas sepuluh SMAIT Al Fityah Pekanbaru berada pada level 
gagal. Penulis juga menemukan bahwa ada faktor-faktor yang mempengaruhi 
pemahaman siswa dalam membaca teks deskriptif. Faktor-faktor yang 
mempengaruhi pemahaman siswa dalam membaca teks deskriptif adalah 
kompleksitas teks, kondisi lingkungan, kecemasan yang dialami selama 
pemahaman membaca, ketertarikan dan motivasi dan kecepatan pengenalan kata. 
 
 
Kata kunci: Analisis, Pemahaman, Membaca, Teks Deskriptif 
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 ملّخص
 
): دراسة تحليلية عن فهم التلاميذ في قراءة النص الوصفي ٢٠١٩رحمي بتري نندا، (
 بمدرسة الفتية الثانوية الإسلامية المتكاملة بكنبارو
 
النص الوصفي بمدرسة الفتية الثانوية  في قراءةإلى تحليل فهم التلاميذ ىذا البحث يهدف 
حث بحث وصفي. وأفراده تلاميذ الفصل العاشر بمدرسة الفتية . وىذا البالإسلامية المتكاملة بكنبارو
 في قراءةوموضوعو فهم التلاميذ  ٢٠١٨/٢٠١٨الثانوية الإسلامية المتكاملة بكنبارو لعام دراسي 
تلميذا يكونون  ١٠. واستخدمت الباحثة تقنية العينة الكلية لتعيين العينات، فهناك النص الوصفي
ات استخدمت الباحثة الاختبار والاستبيان. وأما الاختبار فيهدف إلى عينة للبحث. ولجمع البيان
فهم والاستبيان يهدف إلى معرفة العوامل المؤثرة في  النص الوصفي في قراءةفهم التلاميذ معرفة 
فهم التلاميذ . وبناء على تحليل البيانات وجدت الباحثة أن المعدل لالنص الوصفي في قراءةالتلاميذ 
. فمن ذلك استنتج أن فهمهم في القراءة يكون في المستوى الجيد. ٨،،٢ لنص الوصفيا في قراءة
بمدرسة الفتية الثانوية الإسلامية ٪ من تلاميذ الفصل العاشر ١٠وأما النسبة المؤوية ففيما يلي، إن 
ى ٪ منهم في المستو ٠٠٪ منهم في المستوى الجيد، و١٨في المستوى الجيد جدا، و المتكاملة بكنبارو
٪ منهم في المستوى الراسب. ووجدت الباحثة أن ٠٪ منهم في المستوى الضعيف، و١٠المقبول، و
العوامل المؤثرة في فهم التلاميذ في قراءة النص الوصفي ىي صعب النص وحال البيئة والقلق عند 
 فهم القراءة والانجذاب والدافع والسرعة في تعّرف الكلمات.
 
 .الفهم، القراءة، النص الوصفي التحليل، الكلمات الأساسية:
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CHAPTER I 
INTRODUCTION 
A. Background of the Problem 
Reading is one of the important skills for English language learners. Reading is 
also called as receptive skill. Although it is called as receptive skill, it does not mean 
you do not need to produce language to do these skills. You still need to produce 
something that is the meaning of the text as a sign that you understand what the text 
tells about. In line of the idea above, Saville and Troike (2006), stated reading is 
called as receptive activity but it does not mean reading is done passively and without 
any effort. Learners must actively participate in creating meaning of what they have 
read. 
As one of the English language skills, it is very crucial for learners to master 
reading skill in learning English. The most important part when you read is the 
comprehension of what the text tells about. Pertaining to Nunan (2003) in Nurdiana 
and Rizki (2017), reading is a coherence of the fluent of the readers, 
combining data from a text and their own prior knowledge to build the meaning of 
the text. Reading is useless if you are not able to get the main idea of the text. You 
will not get any information from the text, if you do not understand it. In reference to 
Johnson (2008) says that reading will not give influence if no meaning created. 
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In Reading, we must comprehend what the text tells about. Comprehending 
in reading text is referred to as reading comprehension. Reading comprehension is 
an ability of the readers to catch the meaning of the text written. This ability 
demands the reader to comprehend the text rather than know the meaning of each 
word in the text. In relation with Woolley (2011, p.15) says that “reading 
comprehension is the process of creating meaning from the text. The goal of 
reading comprehension is to gain an overall understanding of what is described in 
the text rather than to obtain meaning from isolated words or sentences”. It is 
supported by McNamara (2007), reading comprehension refers to the ability to 
comprehend the ideas of a text and the relationships between ideas communicated 
in a text. 
In Indonesia, reading is one of the skills which are learned by the students. 
From kinder garden to university, students are taught the way to read and 
demanded to able in reading. Reading skill is categorized as a language skill that 
must be mastered by each student because by reading, you will know the 
information and get the meaning constructed in the text. Reading is also used as a 
tool for students to increase their knowledge in learning English and improve their 
language skills. In line with the idea above, Muhammad, Heidari, & Niry (2008) 
states reading is the skill receiving bigger attention than other skills in EFL, It 
becomes a need to enhance the ability in English as a foreign language. 
SMAIT Al Fityah Pekanbaru is one of the Senior High Schools in 
Pekanbaru. As a formal education institution, this school also provides English 
language subject to the students, especially reading skill. This school uses 
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curriculum 2013 as guidance in teaching and learning process. Based on the 
curriculum 2013, reading is one of the skills in mastering English that must be 
taught and learned at the tenth grade students of senior high school.  
In reading, the tenth grade students are expected to achieve standard 
competence which is to comprehend the purpose of social functions, text 
structures, language features and the meaning of simple descriptive text 
contextually.  It is taught to the students four periods a week by the English 
teacher. In scoring the students, there are four English skills that should be learned 
by the students such as speaking, writing, listening and reading then all of the 
skills are combined into English subject. Kriteria ketuntasan minimum (KKM) 
(the score of standard minimum) in English subject is 68 for Natural Science 
Program and 65 for Social science program.  At the tenth grade students of Senior 
High School, based on badan standar nasional pendidikan (BSNP) (national 
standard council) for the curriculum 2013, there are two basic competencies 
required in reading descriptive text as follows: 
1. Understand the purpose, text structure, and linguistic elements of simple 
written descriptive text. 
2. Take the meaning in simple written descriptive text. 
From the quote states above, it is clear that reading skill requires many aspects 
that must be mastered by students. It means if the students cannot master the 
aspects needed in reading skill, as required by the curriculum itself, then reading 
activity will not work effectively. 
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Based on the writer’s preliminary study at SMAIT Al Fityah Pekanbaru, it is 
clear that some of students still face problems and difficulties in English, 
especially in reading descriptive text. Their reading comprehension is still far 
from the expectation of the curriculum although they have studied the descriptive 
text at junior high school. It is attested from the discrepancy between students’ 
learning outcomes and kriteria ketuntasan minimum (KKM) (the score of standard 
minimum). It can be seen in the following phenomena: 
1. Some of students are not able to find the main idea of descriptive text. 
2. Some of students are not able to find the detail information of the 
descriptive text. 
3. Some of students need a long time to get the implicit information from 
the descriptive text. 
4. Some of the students know the generic structure of descriptive text, but 
they cannot identify it in the text. 
In addition, there are still few researchers in Indonesia who research about 
students’ reading comprehension of descriptive text. Most of researchers correlate 
reading comprehension with other aspects such as metacognitive awareness, 
motivation, critical thinking, etc. Therefore, the writer thinks that this research is 
necessary to be conducted. 
From the phenomena above, the writer is interested in investigating the 
problems above and finding out about the real condition of students’ 
comprehension in reading descriptive text into a research about students’ reading 
comprehension of descriptive text. 
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B. Problem of the Research 
1. Identification of the Problem 
Based on the writer’s preliminary study at SMAIT Al Fityah Pekanbaru, it is 
clear that most of students are still getting problems especially in term of reading 
comprehension of descriptive text. To make the problems clearer, thus, the 
problems of this research will be identified as follows: 
a. How is students’ ability in finding main idea of the text? 
b. How is students’ ability in finding the detail information of the text? 
c. Why do some students need a long time to get the meaning of the text? 
d. Why are some students unable to identify the content although they 
know the generic structure of descriptive text? 
2. Limitation of the Problem 
In line with identification of the problem stated above, thus the writer needs 
to limit the problem of this research to the students’ comprehension in reading 
descriptive text especially for tourism spot at SMAIT Al Fityah Pekanbaru. In 
which, the researcher found out how the students’ reading comprehension of 
descriptive text at SMAIT Al Fityah Pekanbaru was. 
3. Formulation of the Problem 
Based on the limitation of the problem, thus, the research questions are 
formulated in the following research question: 
a. How is students’ comprehension in reading descriptive text at SMAIT 
Al Fityah Pekanbaru? 
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b. What factors influence students’ comprehension in reading 
descriptive` text at SMAIT Al Fityah Pekanbaru? 
C. Objective and Significance of the Research  
1. Objectives of the Research 
a. To describe about the students’ comprehension in reading descriptive 
text at SMAIT Al Fityah Pekanbaru. 
b. To find about the factors influence student’s comprehension in reading 
descriptive text at SMAIT Al Fityah Pekanbaru. 
2. Significance of the Research 
a. Research is hopefully supporting to the writer as a researcher in term 
of learning as novice researcher, especially in learning how to conduct 
a research. 
b. The research findings are expected to useful and valuable especially 
for students and English teachers at SMAIT Al Fityah Pekanbaru to be 
consideration for their future teaching learning English process.  
c. The research findings are also expected to be positive and valuable 
information especially for those who are concerned in the field of 
reading comprehension. 
d. To add references for other next researchers having the same problem 
of the writer. 
e. Finally these research findings are also expected to be practical and 
theoretical information to development the theories on language 
teaching. 
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D. Reasons for Choosing the Title 
There are some reasons why the writer is interested in carrying out this 
research based on the following reasons: 
1. The title of this research is relevant with the writer’s status as a 
student of English Education Department. 
2. The problems of this research are not yet investigated by other 
previous researchers. 
3. The location of this research facilitates the writer in conducting the 
research. 
E. Definitions of the Term  
1. Reading Comprehension 
According to Richards and Schmidt (2010, p. 483) “reading comprehension 
is the understanding the result of text written”.  However, in this research reading 
comprehension is referring to a product as a result of reading activity which is a 
meaning of the text. 
2. Descriptive Text 
Jackson and Stockwell (2011, p. 84) have stated that “descriptive text is 
used to explain what something is like, to give its dimensions, its layout, its 
characteristic features, its uses, and so on”. However, in this research descriptive 
text is referring to a text which is learned by the students of SMAIT Al Fityah 
Pekanbaru. 
 
 
 
8 
 
 
CHAPTER II 
REVIEW OF LITERATURE 
A. Theoretical Framework 
1. Nature of Reading 
a. Definition of Reading 
According to Grellet (1999), reading is continuous of guessing process. 
It means reader gets the information depend on what the cause of the text and 
the system to apprehend the textual content is by guessing. Thus, reading is an 
undertaking or receptive ability rather than passive skill because the reader 
automatically gets the statistics or thoughts doing knowledge in his/her 
intelligence get the ideas from the text. 
Linse (2005), points out that reading is a set of skills involved in making 
sense and deriving which means from the printed word. However, reading is 
an attaining meaning from the author to the reader in order to get new 
information. The successful reader can discover what the textual content 
talking about and analyzing activity is important because it consist of message 
communicated and to apprehend something that is not discovered from oral 
communication.  
Saville and Troike (2006), has stated reading is called as receptive activity 
but it does not mean reading is done passively and without any effort. Learners 
must actively participate in creating meaning of what they have read. The 
successful reading of the students, the students have to understand the text. Good 
  
9 
 
 
 
reader can discover by the reader understand what the text talking about, making 
conclusion and taking data from the text. 
In conclusion, reading is an activity which is done by interaction between 
the reader and the text. It means reading is not done without any efforts. The 
readers read the text and then create the meaning of the text. Creating the meaning 
of the text is done by involving some aspects such as text written, reader, 
background knowledge, etc. 
b. Types of Reading Performance 
Brown (2003) states that there are 4 types of reading performance, as 
follows: 
1. Perceptive 
Perceptive reading tasks involve attending to the components of larger 
stretches of discourse: letters, words, punctuations, and other graphemes symbols. 
Bottom up processing is implied. 
2. Selective 
The students can give brief respond from the text that is intended as well. In 
other words, the combination of bottom up and top down is processing in teaching 
reading. 
3. Interactive 
It is the type of reading that stretches of language of several paragraphs to 
one page or more in which the reader must, in a psycholinguistics sense, interact 
the text. 
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4. Extensive 
It is the highest level; the reader has to comprehend text such as: articles, 
essays, technical reports, short stories, and books. 
2. Nature of Reading Comprehension 
a. Definition of Reading Comprehension 
Reading is an activity which the reader and the writer make an interaction in 
the text by comprehending the text. According to Klingner, et al (2007), reading 
comprehension is a multicomponent, highly complex process that involves many 
interactions between readers and what they bring to the text (prior knowledge) 
related to the text. Snow (2002) also defined reading comprehension as the 
process of simultaneously extracting and constructing meaning through 
interaction and involvement with written language which consists of three 
elements: the reader, the text, and the activity or purpose for reading. It means that 
reading comprehension is not a simple process. In reading comprehension, readers 
need their prior knowledge about text they read to build their comprehension.  
Woolley (2011) says that reading comprehension is the process of creating 
meaning from the text. The goal of reading comprehension is to gain an overall 
understanding of what is described in the text rather than to obtain meaning from 
isolated words or sentences. It supported by McNamara (2007), reading 
comprehension refers to the ability to comprehend the ideas of a text and the 
relationships between ideas communicated in a text. Then, Patel & Jain (2008) 
also added that reading comprehension involves understanding the meaning of 
context, vocabulary, grammatical structure and concepts. Thus, in reading 
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comprehension readers need to understand about components include in the texts. 
Then, based on badan standar nasional pendidikan (BSNP) (national standard 
council) for the curriculum 2013, there are some basic competencies required in 
reading comprehension. They are to understand the purpose, text structure, 
linguistic elements and to take the meaning in simple written text. 
In relation with the definition of reading comprehension above, the writer 
concludes that reading comprehension is a process in term of building the 
meaning in purposes to know what the texts tells about. When the readers doing 
reading comprehension, there there are several matters that readers should know, 
they are main idea of the text, the conclusion that is drawn from the text, the 
author’s purpose, text structure and language used in the text.  
b. Level of Reading Comprehension 
Brassell and Rasinski (2008) have stated that being a successful reader is 
depending on the level of the text. There must be balance between students’ 
ability in comprehending the text and level of the text. There are some levels of 
reading comprehension: 
1. Literal Comprehension 
Literal comprehension is the lowest level. It requires a reader to be able to 
retell and recall the facts or information presented in a text. The information 
required for literal comprehension comes largely from the text itself. To respond a 
literal question, the reader either can recall the information from the text or he/ she 
cannot. 
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2. Inferential Comprehension 
Inferential comprehension refers to the ability of reader to take in 
information that is inferred or implied within a text. In the other words, inferential 
comprehension is the ability to process written information and understand the 
underlying meaning of the text. It requires the readers to combine the ideas 
written and draw the conclution of the text written. Inferential comprehension is 
more sophisticated that literal comprehension because it requires the orchestration 
and manipulation of information from the text as well as information that resides 
within the readers’ background knowledge. 
3. Critical Comprehension 
Critical comprehension is the high level of comprehension. Critical or 
evaluative comprehension involves making critical judgment about the 
information presented in the text. In depth analysis and critical thinking are 
necessary to make informed judgment and evaluations. This level of 
comprehension requires the reader to use some external criteria from the reader’s 
experience in order to evaluate the quality, values of the writing, the author’s 
reasoning, simplifications and generalizations. The reader will react emotionally 
and intellectually with the material.  
According to Sarwono and Purwanto (2013), the goals of critical reading 
comprehension are:  
a. To recognize an author’s purpose 
b. To understand tone and persuasive elements. 
c. To recognize bias. 
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Each goal requires inferences from evidence within the text: 
a. Recognizing purpose involves inferring a basis for choices of content 
and language. 
b. Recognizing tone and persuasive elements involves classifying the 
nature of language choices. 
c. Recognizing bias involves classifying the nature of patterns of choice of 
content and language. 
In conclusion, there are three levels of reading comprehension. Firstly, 
literal comprehension is an activity that requires the reader to be able to retell the 
text that has read. Secondly, inferential comprehension is a reading activity which 
requires the reader to be able to catch the meaning of the text either implicit or 
explicit. Thirdly, critical comprehension is a reading activity that the reader 
requires to think what they have read critically and give the arguments about the 
text.  
3. Factors Influencing Reading Comprehension 
Reading has some factors which affect its process. According to Trehearne 
and Doctrow (2005), there are several key factors that influence students’ reading 
comprehension, as follows: 
a. Students’ Reading Attitudes 
Attitudes strongly influence motivation and affect achievement in reading. 
Students who see themselves as readers have positive attitudes toward reading. 
They are motivated to read and they read for some purposes (e.g., for enjoyment, 
to escape, to get new information, to gain understanding of issues, and to know 
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about themselves). These students also will set goals for their reading and are 
engaged with texts.  
Students with poor attitudes toward reading will usually read only when 
they have to and will often “fake it” during independent reading. Due to their lack 
of reading experience, they will likely not be able to comprehend complex texts 
beyond a literal level. 
b. Time 
The student who spends more time in reading will be best predictor of 
reading comprehension and achievement. The more time spends in reading, the 
students’ reading comprehension will be better.  
c. Comprehension Strategy Instruction 
There is little comprehension instruction occurring in most Language Arts 
classrooms. The teacher must choose the effective comprehension strategy 
instruction. It tends to be less emphasis on comprehension instruction in subject-
specific classrooms where teachers are focused on content (Snow 2002). It is 
important for all teachers to see themselves as reading teachers. 
d. Vocabulary and Word Knowledge 
Vocabulary is one of the factors influence reading comprehension, because 
the more vocabulary which is known by the students, the easier students will get 
the meaning of the text. Another important component of reading comprehension 
is world knowledge, particularly background knowledge that is relevant to the 
topic of the text. 
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e. Fluency 
Fluent readers read smoothly, without hesitation, and with expression. 
Generally, this allows them to focus on meaning making, or comprehension. To 
be able to understand what they read, students first need to be able to decode the 
words on the page. The goal is to have students develop the capacity to have 
automatic word recognition (automaticity) in order to help them become good 
comprehends. 
Reading fluently and at a rate appropriate for the text enables effective 
readers to gain meaning from what they are reading. When readers focus on the 
mechanics of reading and read word by word, their comprehension is limited. 
They are often so concerned with saying all the words correctly that they lose 
track of what the words mean. Fluent readers incorporate a variety of reading 
strategies to understand what they are reading. Students with strong vocabulary 
and background knowledge more easily use syntax (grammar) and semantics 
(meaning) to help them figure out the words and read fluently. Phrasing and 
reading the punctuation also support comprehension.  
f. Types of Text 
Students are able to comprehend the text easily if the text written is 
appropriate with their age or grade. Type of text which can be interesting also can 
help students in comprehending the text.  
g. Opportunities for Rich Talk and Written Response 
Talk is the cornerstone for reading comprehension, because they are 
spending more time reading for information and for learning. Talk with adults and 
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other student plays a critical role in helping students clarify meaning and extend 
their understanding of texts that contain new concepts, ideas, and information. 
Sharing their understanding through talk enables students to learn thinking 
strategies. 
In addition, Snowling and Hulme (2013) states that there are 3 kinds of 
higher-level factors of comprehension as follows: 
a. Inferences 
Deeper comprehension needs that the reader builds inferences that bridge 
components in the text or otherwise support the coherence necessary for 
comprehension. Inferences are available in a variety of forms, and various 
taxonomies have been proposed. 
b. Comprehension Monitoring 
Readers who strive for coherence in their representation of a text must be 
able to monitor their comprehension. Monitoring allows the reader to verify his or 
her understanding and to make repairs where this understanding is not sensible. 
Skilled readers can use the detection of a comprehension breakdown (e.g., an 
apparent inconsistency) as a signal for rereading and repair. 
c. Sensitivity to Story Structure 
The genre of texts (narrative, descriptive, etc.), their linguistic styles, and 
the various layouts of texts all can present novel problems that are solved only by 
experience in reading. Among the many text genre possibilities, the simple story 
of the sort encountered by children in schools has attracted the most attention, and 
we focus here on this specific text type. 
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Then, Bobrow et al (2006) has stated that several factors that affect reading 
comprehension are reading rate and fluency, word recognition, prior knowledge 
and experiences and vocabulary. 
Dennis (2008) in Gilakjani and Sabouri (2016) also stated that there are 5 
factors affect reading comprehension. The factors are: 
a. Complexity of the Text 
This factor is influenced by the readers’ strength and fluency in language 
and their comprehending of its applications and different meanings. Oral abilities 
have a significant part in identifying how skilled a reader can be because learners 
hear words and obtain a lot of vocabulary. A lot of vocabulary assists learners in 
explaining the unknown words through applying the opinions of context. 
b. Environmental Conditions 
Readers may have a lot of problems to understand a text in an unorganized 
environment than those who read in a calm and controlled place. If learners are in 
an unsafe place, they find it difficult to focus on their reading. When they are in 
safe environments, their reading comprehension ability will better. Readers will 
lose their concentration in understanding a text when there are noises like 
televisions or radios 
c. Anxiety During Reading Comprehension 
Examinations, class work, or homework situations can put more pressure on 
readers’ reading than reading for enjoyment. Some learners react positively to 
examinations while others are overwhelmed by the pressure to carry out a reading 
activity. Learners who experience this anxiety may not completely understand the 
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instructions and this may lead to confusion and poor comprehension of the 
reading task 
d. Interest and Motivation 
Learners’ interest and motivation are very important in developing reading 
comprehension skill. If readers find the reading material monotonous, they will 
have a lot of problems in concentrating on their comprehension. This can lead to a 
lowering of reading comprehension among readers. If the reading material is 
interesting for learners they can easily understand it and can remember it clearly. 
EFL teachers should motivate their learners through providing interesting reading 
materials during their class time. 
e. Decoding or Word Recognition Speed 
Readers who have problems in decoding and recognizing words read slowly 
and find it more difficult to understand the meaning of passages than those 
without decoding problems. She expressed that vocabulary influences the reading 
comprehension skill because readers apply decoding skills to understand the 
pronunciation and meaning of words they have not seen before. Persons who have 
enough vocabulary can clarify the meaning or reading passages faster than those 
who should guess the meaning of unfamiliar words according to the clues of 
context. 
In relation with the theory above, the writer conclude that the factors that 
influence students’ reading comprehension are complexity of the text, 
environmental conditions, anxiety during reading comprehension, interest and 
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motivation and decoding or word recognition speed. Thus, the writer took that 
theory to get the answer of the second research question of this research. 
4. Assessing Reading 
According to Pang et al (2003), there are two types of reading assessment. 
The first is to find out how properly students are studying in order to assist them 
enhance (diagnosis). Diagnostic assessment is about giving comments and 
assistance to students. The second is to measure how a good deal development has 
been made. Both types of evaluation are wished for wonderful studying 
instruction. In commencing reading, evaluation is typically performed by using 
listening to students reading aloud. Teachers assess word consciousness and 
fluency in this way. Beyond this stage, assessment center of 
attention specifically on text comprehension. 
Text comprehension is commonly assessed through questions. 
Questions need to focus on important ideas and viewpoints, not minor details. 
These are referred to as higher order questions. Methods of assessment vary with 
the kinds of responses students make to the questions. The students’ responses can 
be spoken or written. Written responses can be in the structure of a multiple-
choice response, brief answers or extended pieces of writing. Materials used for 
assessing reading should ideally be authentic. They need to reflect the kind of 
reading commonly encountered in daily life. 
Doing reading assessment is not easy, because we need to consider what 
parts of reading that we need to assess and what the purpose of doing assessment 
20 
 
 
 
is. Klingner (2007) has stated that there are some different purposes of reading 
comprehension assessment, they are: 
a. To compare students’ comprehension levels to those of students in a 
norming sample. 
b. To find out if students have met pre-established criteria for their grade 
level. 
c. To inform instruction by determining when students understand what 
they read and how efficiently they use which comprehension 
strategies. 
In choosing types of assessment materials and activities, the teacher should 
determine the purpose of the assessment.  If we know what type of information 
we need, we can decide what process to follow.  
Klinger also states in his book that teachers should consider numerous 
factors when choosing a test or assessment procedure: 
a. The purpose of the testing (screening, progress monitoring, assessing 
level of reading, research, or assessing students’ competence in 
comparison to peers). 
b. The specific information needed about the student’s reading 
comprehension (types of questions missed, level). 
c. The number of students being tested (i.e., an individual, a small group, 
or a whole class). 
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d. The length of the test (e.g., shorter tests can be easier to give and less 
stressful for the student, but may not have enough questions or types of 
tasks to provide sufficient information about a student’s performance). 
e. Whether the test is an individually or group-administered test. 
Furthermore, Brown (2003) stated that there are two skills for assessing 
reading comprehension as follows: 
a. Macro Skill of reading Comprehension 
1. Discriminate among the distinctive graphemes an orthographic 
pattern of English. 
2. Retain chunk of language of different length in short-terms 
memory. 
3. Process writing at an efficient rate of suit the purpose. 
4. Recognize grammatical word classes (noun, verb, etc) 
5. Recognize that a particular meaning may be expressed in different 
grammatical forms. 
6. Recognize cohesive devices in written discourse and their role in 
signaling the relationship between and among clauses. 
b. Micro skill of reading comprehension 
1. Recognize the rhetorical forms of written discourse and their 
significance for interpretation. 
2. Recognize the communicative functions of written text, based on 
form and purpose. 
3. Infer context that is not explicit by using background knowledge. 
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4. From described events, ideas, infer links and connections between 
events, decide causes and effects and detect such relations as main 
idea, supporting idea, new information, given information, 
generalization and exemplification. 
5. Distinguish between literal and implied meaning. 
6. Detect culturally specific references and interpret them in context 
of the appropriate cultural schemata. 
7. Develop and use of reading strategies, such as scanning and 
skimming, detecting discourse makers, guessing the meaning of the 
word from context, and activating schemata for the interpretation 
text.  
5. Descriptive Text 
a. Definition of Descriptive Text 
Descriptive text is a text which describes particular person, place, and 
something in specific way. Pertaining to Jackson and Stockwell (2011), 
descriptive text is used to explain what something is like, to give its dimensions, 
its layout, its characteristic features, its uses, and so on. Supported by Pratama 
(2012), Descriptive text allows the categorization of classification of an almost 
infinite range of experiences, observations, and interactions into a system that 
orders them for immediate and future reference, and permits us to understand 
them either objectively or subjectively, depending on the learning area. In reading 
descriptive text, your visualization skill is needed. In relation to Kane (2000), 
descriptive text is description about sensory experience-how something looks, 
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sounds, tastes. It is usually about casual experience, but the descriptive text also 
deals with other kinds of perception.  
Kane also stated that the purpose of descriptive text is to describe and reveal 
a particular person, place, ore thing in detail or specific to make the readers are 
able to visualize the description. In conclusion descriptive text is a text which 
describes everything which is seen by the writer. A good descriptive text is able to 
make the readers imagine what particular thing, person, or place which is 
described by the writer either objectively or subjectively. 
b. The Generic Structure of Descriptive Text 
The generic structure is what content is consisted in the text. The generic 
structure of descriptive text is different from others. Bima, Kurniawati, and 
Susiningsih (2017) stated that there are two components in the descriptive text: 
first, identification; identifies thing, person, or place to be described, and 
description; describes parts, qualities, and characteristics. The identification 
usually occurs in the first paragraph and the description consists of three parts: the 
parts of the place, the quality of the place and the characteristic of the pace. 
Table II.1 
Generic Structure of Descriptive Text 
Generic Structure Function 
Identification 1. It is a statement or a short paragraph that 
identifies the object that is going to be 
described. 
2. It is usually interesting and able to provoke 
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the readers to be eager to read the text. 
Description 1. It may consist of one of several paragraphs. 
This part is used to give sufficient description 
about the object as mentioned in the 
identification part. 
2. The description of the object can be done 
based on the different angles, such as size, 
length, strength, color, height, condition of the 
location, weather, and qualities. 
 
c. Social Function of Descriptive Text 
Irmawan and Lolitarini (2008) stated that a descriptive text functions in 
describing a particular person, place, or thing. When you want to describe person 
place or thing specifically, you will use descriptive text. 
d. Language Features of Descriptive Text 
Language features is the features of language which supports the meaning of 
the text. Bima, Kurniawati, and Susiningsih (2017) have stated that descriptive 
text has language features as follows: 
1. Using certain noun (e.g. reserve). 
2. Using simple present tense (e.g. It hosts the largest atoll in Southeast 
Asia and the third largest in the world). 
25 
 
 
 
3. Using some kinds of adjectives which has characteristics as 
describing, numbering, and classifyig (e.g. large, various, numerous, 
and approximately). 
4. Using relating verb for giving the information about subject (e.g. is, 
are, have, and has). 
5. Using action verb (e.g. serve and cover). 
6. Using adverb to give the additional information (e.g. in the south of 
Sulawesi). 
B. Relevant Research 
According to Syafi’i (2018, p. 102), relevant research is required to observe 
some previous researches conducted by other researchers in which they are 
relevant to our research. Relevant research is very crucial in order to avoid the 
plagiarism toward the designs and the findings of the previous researches. There 
are some relevant researches which have relevancy to this research. The research 
are from: 
Firstly, Junika (2018) on students’ reading comprehension in recount text of 
barrett taxonomy. It found that the students’ reading comprehension in recount 
text at State Junior High School 4 Siak Hulu is categorized into “less level” and 
the most difficult taxonomy of reading comprehension for the students is 
taxonomy 4 (appreciation). 
Secondly, Novelya (2018) on students’ reading comprehension in spoof. It 
found that the students’ reading comprehension in spoof text at the eleventh grade 
of SMA Serirama YLPI Pekanbaru was categorized into sufficient level. 
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Thirdly, Febriana, Istianah, and Sukmaantara (2014) on reading 
comprehension of descriptive text. It found that students reading comprehension 
ability of descriptive texts covering word comprehension, sentence 
comprehension, paragraph comprehension and text comprehension were showed 
the highest percentage of four indicators was word comprehension with the 
percentage 83.08% which belonged to the very good category and the lowest 
percentage was the text comprehension with the percentage 57.89% that was 
classified as poor category.  
Fourthly, Aksan et al (2009) on the relationship between reading 
comprehension and cognitive awareness skills. The result of this research is 
reader’s cognitive awareness skills to the text are the basic factor to comprehend 
reading and to achieve an effective reading. 
Fifthly, Furqon (2013) on the correlation between vocabulary mastery and 
reading comprehension. The findings showed that there was a strong correlation 
between students’ vocabulary mastery and their reading comprehension. 
Sixthly, Ashraf, Yazdi and Kafi (2014) on the relationship between reading 
comprehension skill through different types of reading questions and use of brain 
quadrants. The obtained results revealed a significant relationship between 
learners’ performance on different reading comprehension item types and use of 
brain quadrants. 
Seventhly, Larson and Kibby (2015)on identifying the unique cognitive 
skills that contribute to reading comprehension. The result of this research is both 
sentence span and verbal working memory are important predictors of reading 
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comprehension, even when controlling basic reading ability. Although attention 
problems was not a predictor, further research is needed with experimental 
measures of sustained attention. 
Eighthly, Zsigmond (2015) on Educational methods for developing 
metacognitive strategies for fostering reading comprehension. According to 
results, reading comprehension improved significantly for the reformulated texts. 
An eight-week writing instructional program was applied in 4th grade classes. 
Results indicate that metacognitive strategies in writing for more comprehendible 
texts can be trained in elementary grades. 
Ninthly,Wang et al (2018) on multiple-choice task for reading 
comprehension based on MC Test datasets and Chinese reading comprehension 
datasets, among which Chinese reading comprehension datasets. The results show 
that our model outperforms various state-of-the-art baselines significantly for both 
the multiple-choice reading comprehension datasets. 
Tenthly, Stranovska, Munkova, Munk (2014) on examination of dynamics 
of reading comprehension in a foreign language through the linguistic intervention 
programme. The results have shown interesting findings in the direction of 
supporting or obstructing variable on the process of reading comprehension in a 
foreign language.  
These relevant researches have the similarity with the writer’s research. The 
similarity is investigating about reading comprehension. The difference is the 
writer’s research will analyze about students’ reading comprehension of 
descriptive text which uses descriptive quantitative design, while the relevant 
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researches was conducted to analyze reading comprehension in the different cases 
and use the different design.  
C. Operational Concept 
The operational concept was used to avoid misunderstanding and 
misinterpreting in scientific study. To avoid misunderstanding and misinterpreting 
it should be interpreted into particular word in order to make it easy. This research 
was descriptive quantitative. Considering the reading for comprehension, 
especially for the tenth grade of Senior High School students, the researcher used 
test and questionnaire to analyze the problem in this research. In operations 
investigating these problems, researchers work based on the following indicators:  
1. The indicators of reading comprehension: 
a. Students are able to identify the main idea of the text. 
b. Students are able to determine the social function of the text. 
c. Students are able to identify the generic structure of the text. 
d. Students are able to identify the language feature of the text. 
e. Students are able to identify the inference of the text. 
2. The indicators of factors influencing reading comprehension: 
a. Students’ vocabulary knowledge. 
b. Students’ fluency in English language. 
c. Language used in the text. 
d. Simplicity of the text. 
e. Application and different meaning of the text. 
f. The environment is dirty or stinky. 
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g. The weather situation is too cool or too hot. 
h. Room’s condition is too dim or too bright. 
i. The environment condition is safe. 
j. Being worry when reading for doing homework. 
k. Being worry of limited reading time. 
l. Reading for enjoyment. 
m. Being worry when reading while examination. 
n. The topic of the text is not interesting. 
o. The text contains monotonous material. 
p. Not interested in type of text. 
q. Have a high motivation as a reader. 
r. Text contains unfamiliar words. 
s. Students’ grammar knowledge. 
t. Lack of idioms knowledge. 
u. Understanding the clues of the context. 
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CHAPTER III 
METHOD OF THE RESEARCH 
A. Design of the Research 
This research was a descriptive study which has only one variable. Pertaining to 
Best and Kahn (2006, p. 24), “descriptive research is a research which uses 
quantitative methods to describe what is, describing, recording, analyzing, and 
interpreting conditions that exist in the real situation”. In this research, the writer 
described how the students’ reading comprehension of descriptive text and what 
factors influence their reading comprehension of descriptive text. 
B. Time and Location of the Research 
This research was conducted on March until May 2019 at SMAIT Al Fityah 
Pekanbaru 2018/2019 academic year. It was located on Tuah Karya Street in 
Pekanbaru. 
C. Subject and Object of the Research 
The subject of this research was the students of SMAIT Al Fityah Pekanbaru 
2018/2019 academic year, while the object of this research was the students’ 
comprehension in reading descriptive text. 
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D. Population and Sample of the Research 
1. Population 
According to Creswell (2012), a group of individuals who have the same 
characteristic is called as population. The population of this research was the 
students at the tenth grade students of SMAIT Al Fityah Pekanbaru which consist 
of 2 classes. The numbers of students at the tenth grade of SMAIT Al Fityah 
Pekanbaru were 40 students. The specification of the population can be seen on 
the table below: 
Table III.1 
The Population of the Research 
No Class 
Amount The 
Number of 
Students 
Male Female 
1. X Science 13 8 21 
2. X Social 10 9 19 
Total 40 
 
2. Sample 
Pertaining to Ary et al (2010), sample is a part of population. Considering 
that population of the research is small (fewer than 100 students), thus, the writer 
took all of the population as sample of the research. In this research, the writer 
used total population sampling technique. In reference to Arikunto (2006), if the 
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population is less than 100 respondents we can take all of the population as 
sample of the research. 
E. Technique of Data Collection 
To collect the data which was needed in this research, the writer used some 
instruments. Regarding to Creswell (2012), an instrument is a tool for measuring, 
observing, or documenting quantitative data. The instruments that were used are: 
1. Test 
The writer distributed a set of test. The students were asked to do the test 
which deals with the students’ reading comprehension of descriptive text. In 
reference to Ary et al (2010), a test is a set of stimuli presented to an individual in 
order to get responses on the basis of which a numerical score can be assigned. In 
this research, test was used to find out the students reading comprehension of 
descriptive text. The type of test was multiple choices test. Pertaining to Brown 
(2003), the multiple choices are used in testing the students’ mastery in grammar, 
vocabulary, reading comprehension, and aural comprehension. In creating the test, 
the descriptive text was adopted from the students’ English textbook and national 
examination preparation book. The test consisted of 5 indicators and it was 
accumulated to 25 points.  
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Table III.2 
The Blueprint of the Test Items 
The Indicators of 
Reading 
Comprehension 
Number of Items The Distribution 
Main Idea 5 2, 9, 11, 17, 23 
Social Function 5 1, 7, 13, 20, 21 
Generic Structure 5 3, 10, 15, 18, 24 
Language Features 5 5, 8, 12, 19, 22 
Inference 5 4, 6, 14, 16, 25 
Total 25 
 
a. Validity of the Test 
According to Creswell (2012), validity is development of sound evidence to 
demonstrate that the test interpretation (of score about the concept of construct 
that the test is assumed to measure) matches its proposed use. It means that 
validity is the extent to which inferences made from assessment result are 
appropriate, meaningful and useful in terms of the purpose of the assessment.  
Before the test was given to the sample of this research, the test had been 
tried out to 20 students at SMAIT Al Fityah Pekanbaru. The purpose of doing try 
out was to obtain validity and reliability of the test. It was determined by finding 
the difficulty level of each item. Item of difficulty was determined as the 
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proportion of correct responses. To find the item of difficulty, the writer used the 
formula by Arikunto (2009, p.245): 
P=
 
  
 
Where: 
P: index of difficulty 
B: the number of correct answer 
JS: the number of students 
The difficulty level of an item shows how easy or difficult particular item in 
the test. The items that do not reach the standard level of difficulty are excluding 
from the test and they are changed with the new items that are appropriate. 
According to Sudijono (2012), the standard level of difficulty is < 0.30 and 
> 0.70. It means that the test item will be accepted if the level of difficulty is 
between 0.30-0.70 which is rejected if the level of difficulty is below 0.30 
(difficult) and over 0.70 (easy). Then the proportion correct is represented by “P”, 
whereas the proportion incorrect is represented by “Q”. It can be seen in the 
following table: 
Table III. 3 
Students are Able to Identify the Main Idea of Descriptive Text 
Indicator Identify the Main Idea N 
Item No 1 8 15 16 24 
20 Correct 
Item 
13 12 7 10 12 
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P 0.65 0.6 0.35 0.5 0.6 
Q 0.35 0.4 0.65 0.5 0.4 
 
Based on the table III.3, item number 1 got the proportion of correct 0.65, 
item number 8 got the proportion of correct 0.6, item number 15 got the 
proportion of correct 0.35, item number 16 got the proportion of correct 0.5, item 
number 24 got the proportion of correct 0.6. Based on the standard level of 
difficulty “P” > 0.30 and < 0.70, it can be concluded the items of identifying the 
main idea are accepted. 
Table III. 4 
Students are Able to Determine the Social Function of Descriptive Text  
Indicator Determine the Social Function N 
Item No 2 6 14 18 22 
20 
Correct 
Item 
13 12 8 12 13 
P 0.65 0.6 0.4 0.6 0.65 
Q 0.35 0.4 0.6 0.4 0.35 
 
Based on the table III.4, item number 2 got the proportion of correct 0.65, 
item number 6 got the proportion of correct 0.6, item number 14 got the 
proportion of correct 0.4, item number 18 got the proportion of correct 0.6, item 
number 22 got the proportion of correct 0.65. Based on the standard level of 
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difficulty “P” > 0.30 and < 0.70, it can be concluded the items of determining the 
social function are accepted. 
Table III. 5 
Students are Able to Identify the Generic Structure of Descriptive Text 
Indicator Identify the Generic Structure N 
Item No 3 9 11 17 23 
20 
Correct 
Item 
10 12 13 10 13 
P 0.5 0.6 0.65 0.5 0.65 
Q 0.5 0.4 0.35 0.5 0.35 
 
Based on the table III.5, item number 3 got the proportion of correct 0.5, 
item number 9 got the proportion of correct 0.6, item number 11 got the 
proportion of correct 0.65, item number 17 got the proportion of correct 0.5, item 
number 23 got the proportion of correct 0.65. Based on the standard level of 
difficulty “P” > 0.30 and < 0.70, it can be concluded the items of identifying the 
generic structure are accepted. 
Table III. 6 
Students are Able to Identify the Language Feature of Descriptive Text 
Indicator Identify the Language Feature N 
Item No 5 7 12 19 21 
20 
Correct 13 12 12 10 9 
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Item 
P 0.65 0.6 0.6 0.5 0.45 
Q 0.35 0.4 0.4 0.5 0.55 
 
Based on the table III.6, item number 5 got the proportion of correct 0.65, 
item number 7 got the proportion of correct 0.6, item number 12 got the 
proportion of correct 0.6, item number 19 got the proportion of correct 0.5, item 
number 21 got the proportion of correct 0.45. Based on the standard level of 
difficulty “P” > 0.30 and < 0.70, it can be concluded the items of identifying the 
language feature are accepted. 
Table III. 7 
Students are Able to Identify the Inference of Descriptive Text 
Indicator Identify the Inference N 
Item No 4 10 13 20 25 
20 
Correct 
Item 
13 13 13 7 9 
P 0.65 0.65 0.65 0.35 0.45 
Q 0.35 0.35 0.35 0.65 0.55 
Based on the table III.7, item number 4 got the proportion of correct 0.65, 
item number 10 got the proportion of correct 0.65, item number 13 got the 
proportion of correct 0.65, item number 20 got the proportion of correct 0.35, item 
number 25 got the proportion of correct 0.45. Based on the standard level of 
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difficulty “P” > 0.30 and < 0.70, it can be concluded the items of identifying the 
inference are accepted. 
b. Realiability of the Test 
According to Cohen (2000), reliability is essentially a synonym for 
consistency and replicability over times, over instruments and over groups of 
respondents. For research to be reliable, it must demonstrate that if it is to be 
carried out on a similar group of respondents in a similar context, the similar 
result will be found. There are three principal types of reliability: stability, 
equivalence and internal consistency. 
Internal consistency was used to obtain the reliability of the test. According 
to Ary et al (2010), internal consistency measures of reliability is used to 
determine whether all items in a test are measuring the same things. Procedures of 
this types of reliability require only a single try out of the test and it can be used to 
predict the reliability of a test. 
 
In this research, the writer used KR 21 (Kuder Richardson) formula, as 
follows (Sugiyono, 2014): 
ri=
 
(   )
{  
  (   
     
} 
Where: 
 ri: the total reliability of the test 
k: the number of item in the test 
 M: mean of the total score 
 St
2
: the total variance 
The reliability of the test can be seen as follows: 
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Where:  
k: 25 
M: 14.2 
St
2
: 26.90526 
ri=
 
(   )
{  
  (   
     
} 
ri= 
  
(    )
{  
     (       
             
} 
ri= 1.041667 *       + 
ri = 1.041667 *     + 
ri = 0.804167 
Cohen, Manion and Morrison (2007) state that the guidelines for reliability 
are as follows: 
Table III. 8 
Guidelines for Reliability 
No Reliability Category 
1 >0.90 very highly reliable 
2 0.80–0.90 highly reliable 
3 0.70–0.79 Reliable 
4 0.60–0.69 
marginally/minimally 
reliable 
5 <0.60 unacceptably low reliability 
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The reliability value of the test was 0,804167. It was categorized into highly 
reliable. 
2. Questionnaire 
The writer distributed a set of questionnaire as technique of data collection. 
It consisted of 21 items of questionnaires. The students were asked to fill the 
questionnaire sheet which deals with the factors influencing students’ reading 
comprehension. Regarding to Singh (2006), a questionnaire is a kind that is 
prepared and distributed for the aim of securing responses. Supported by Syafi’i 
(2018), questionnaire is an instrument of research which consists of a collection of 
questions or statements and will be answered by the respondents (sample of the 
research). In this research, questionnaire was used to find out the factors 
influencing students’ reading comprehension of descriptive text. 
In creating the set of questionnaire, the writer adapted the theory from 
Dennis (2008). The type of questionnaire which was used is the close form items. 
According to Singh (2006), the close form item consists of a question or a 
statement to which a person responds by selecting one or more choices. The 
questionnaire used likert scale such as strongly disagree, disagree, undecided, 
agree and strongly agree. According to Cohen, Manion, and Morrison (2000), a 
likert scale provides a range of responses to a given question or statement.  
Table III.9 
The Blueprint of the Questionnaire Items 
No. Indicators Item Number 
1.  Complexity of the text 1, 5, 11, 18, 19 
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2.  Environmental conditions 6, 10, 17, 20 
3.  Anxiety during reading comprehension  7, 9, 15, 21 
4.  Interest and motivation 2, 8, 13, 16 
5.  Decoding or word recognition speed 3, 4, 12, 14 
 
a. Validity of the Questionnaire 
Validity is one of important thing in preparing an instrument to use. 
Pertaining to Creswell (2012), validity is development of sound evidence to 
demonstrate that the test interpretation (of score about the concept of construct 
that the test is assumed to measure) matches its proposed use. It means that 
validity is the extent to which inferences made from assessment result are 
appropriate, meaningful and useful in terms of the purpose of the assessment.  
In this research, to know the validity of the questionnaire, the writer used 
construct validity. According to Muijs (2004), construct validity is related to our 
theoretical knowledge of the concept we want to measure. The writer wants to 
measure the factors influencing students’ reading comprehension of descriptive 
text. Thus, the writer took a theory about factors influencing students’ reading 
comprehension of descriptive text. 
Table III.10 
Data Validity of Questionnaire 
Number 
of item 
robserved rtable Status 
1 0.234 0.444 Invalid 
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Number 
of item 
robserved rtable Status 
2 0.481 0.444 Valid 
3 0.103 0.444 Invalid 
4 0.543 0.444 Valid 
5 0.265 0.444 Invalid 
6 0.496 0.444 Valid 
7 0.480 0.444 Valid 
8 0.819 0.444 Valid 
9 0.495 0.444 Valid 
10 0.877 0.444 Valid 
11 0.769 0.444 Valid 
12 0.477 0.444 Valid 
13 0.629 0.444 Valid 
14 0.851 0.444 Valid 
15 0.819 0.444 Valid 
16 0.544 0.444 Valid 
17 0.533 0.444 Valid 
18 0.673 0.444 Valid 
19 0.639 0.444 Valid 
20 0.470 0.444 Valid 
21 0.487 0.444 Valid 
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Number 
of item 
robserved rtable Status 
22 0.629 0.444 Valid 
23 0.877 0.444 Valid 
24 0.682 0.444 Valid 
25 0.354 0.444 Invalid 
 
From the test validity showed on the table above, indicate that 21 of 25 
items were valid, because robserved > rtable. Then, 4 of 25 items were invalid, 
because robserved < rtable. 
b. Reliability of Questionnaire 
The questionnaire also must be reliable as a measuring instrument. 
According to Brown (2004) reliable is consistent and dependable. It means that 
the questionnaires should have similar result when the tester gives the same test to 
the same respondent on two different opportunities.  
The writer gave 25 items for the sample, consists of five indicators: the 
complexity of the text, environmental conditions, anxiety during reading 
comprehension, interest and motivation and decoding or word recognition speed. 
The students chose one of five alternative answers, they are strongly disagree (1 
point), disagree (2 points), undecided (3 points), agree (4) and strongly agree (5 
points). According to Cohen, Manion and Morrison (2007), the guidelines for 
reliability are as follows: 
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Table III.11 
Guidelines for Reliability 
No Reliability Category 
1 >0.90 very highly reliable 
2 0.80–0.90 highly reliable 
3 0.70–0.79 Reliable 
4 0.60–0.69 
marginally/minimally 
reliable 
5 <0.60 unacceptably low reliability 
 
In this research, the writer used software SPSS 16.0 version to calculate the 
reliability of questionnaire. 
Table III.12 
Reliability of Questionnaire 
Reliability Statistics 
Cronbach's 
Alpha 
N of 
Items 
.905 21 
 
The reliability value of the questionnaire was 0.905. it was categorized into 
very highly reliable level. 
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F. Technique of Data Analysis 
In this research, the writer used descriptive analysis with the percentage 
from the frequency of information and divided with number of cases. Through 
this research, the writer analyzed the students’ reading comprehension of 
descriptive text at SMAIT Al Fityah Pekanbaru.  Descriptive analysis was used to 
know the measurement of central tendency that is the mean score of the students’ 
reading comprehension in analyzing the first research question. Weiss (2012) 
stated that the measurement of central tendency is descriptive measures that 
indicate where the center or most typical value of a data set lies. Pertaining to 
Singh (2006), to know the mean score can be calculated by using the following 
formula: 
M=
∑ 
 
 
Where: 
M : Mean of the students’ score 
∑X : the sum of the scores 
N : Total numbers 
After the writer got the mean score of the test, the score was classified as 
follows (Arikunto, 2006): 
Table III.13 
The Classification of Students’ Score 
No. Score Category 
1 80-100 very good 
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2 66-79 Good 
3 56-65 Enough 
4 40-55 Less 
5 < 39 Fail 
 
To analyze the percentage of the second research question that is the factors 
influencing students’ reading comprehension the writer used the formula by 
Ridhuan (2011, p. 40) as follows: 
P= 
 
 
      
  Where: P  = number of percentage 
   F  = frequency 
   N  = Total number of all frequencies 
After the writer got the percentage of respondents’ response for the 
questionnaire, the percentage was classified as follows (Riduwan, 2009): 
Table III.14 
The Classification of the Percentage 
Percentage Category  
81%-100% Very Strong 
61%-80% Strong 
41%-60% Enough 
21%-40% Poor 
0%-20% Very Poor 
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CHAPTER V 
CONCLUSION AND SUGGESTION 
A. Conclusion 
This research was conducted to find out how the students’ 
comprehension in reading descriptive text at SMAIT Al Fityah Pekanbaru 
academic year 2018/2019 is and what factors influence their reading 
comprehension of descriptive text. Based on what has been discussed, 
presented and analyzed in the previous chapters, the researcher concluded 
that: 
1. The mean score of students’ comprehension in reading descriptive text 
at SMAIT Al Fityah Pekanbaru was 73.2. It is categorized as “Good” 
level. The percentage for each category was 50% of the students at 
SMAIT Al Fityah Pekanbaru was in very good level, 20% of the 
students at SMAIT Al Fityah Pekanbaru was in good level, 15% of the 
students at SMAIT Al Fityah Pekanbaru was in enough level, 10% of 
the students at SMAIT Al Fityah Pekanbaru was in less level and 5% 
of the students at SMAIT Al Fityah Pekanbaru was in fail level. 
2. Based on the response of the students at SMAIT Al Fityah Pekanbaru 
about factors influencing their reading comprehension of descriptive 
text, the percentage of the students’ response was  73.92%. It is 
categorized as “strong”. So, these factors strongly influence the 
students’ reading comprehension of descriptive text. The factors that 
influence their reading comprehension of descriptive text are 
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complexity of the text, environmental conditions, anxiety during 
reading comprehension, interest & motivation and decoding or word 
recognition speed. 
From the conclusion above, it is clear that the research questions of 
this research have been answered. 
B. Suggestion 
Based on the research result and the conclusion, it is known that 
students’ comprehension in reading descriptive text is categorized into good 
level and factors that influences students’ reading comprehension of 
descriptive text are complexity of the text, environmental conditions, anxiety 
during reading comprehension, interest and motivation and decoding or word 
recognition speed.  The writer wants to suggest the teacher and students of 
SMAIT Al Fityah Pekanbaru academic year 2018/2019. 
1. Suggestion to the teacher 
For the teacher, there are several factors that influence students’ 
comprehension in reading descriptive text. So, it is good for the teacher to 
pay attention into these factors in increasing the students’ comprehension 
in reading descriptive text. 
2. Suggestion to the students 
The students have to learn and strengthen their comprehension in 
reading descriptive text.  In addition, to increase their comprehension in 
reading descriptive text, the students are suggested to pay attention to 
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factors that influence their reading comprehension and learn to master 
these factors. 
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SILABUS SMA/MA 
 
Mata Pelajaran              :  BAHASA INGGRIS - WAJIB 
Kelas                              :  X 
Kompetensi Inti            :  
 
KI 1  : Menghayati dan mengamalkan  ajaran agama yang dianutnya 
KI 2 : Menghayati dan mengamalkan perilaku jujur, disiplin, tanggungjawab, peduli (gotong royong, kerjasama, toleran, damai),  santun, responsif dan pro-aktif  dan menunjukkan 
sikap sebagai bagian dari solusi atas berbagai permasalahan dalam berinteraksi secara efektif dengan lingkungan sosial dan alam serta dalam menempatkan diri sebagai 
cerminan bangsa dalam pergaulan dunia 
KI 3 : Memahami, menerapkan, menganalisis pengetahuan faktual, konseptual, prosedural berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, teknologi, seni, budaya, dan 
humaniora dengan wawasan kemanusiaan,  kebangsaan, kenegaraan, dan peradaban terkait penyebab fenomena dan kejadian, serta menerapkan pengetahuan prosedural 
pada bidang kajian yang spesifik sesuai dengan bakat dan minatnya untuk memecahkan masalah. 
KI 4  :  Mengolah, menalar,  dan menyaji  dalam ranah konkret dan ranah abstrak terkait dengan pengembangan dari yang dipelajarinya di sekolah secara mandiri, dan mampu  
menggunakan metoda sesuai kaidah keilmuan 
    
Kompetensi Dasar Materi Pokok Pembelajaran Penilaian Alokasi Waktu Sumber Belajar 
1.1. Mensyukuri kesempatan 
dapat mempelajari 
bahasa Inggris sebagai 
bahasa pengantar 
Komunikasi internasional 
yang diwujudkan dalam 
semangat belajar 
2.2. Menunjukkan perilaku 
jujur, disiplin, percaya diri, 
dan bertanggung jawab 
dalam melaksanakan 
Komunikasi transaksional 
dengan guru dan teman. 
3.1. Menganalisis fungsi 
sosial, struktur teks, dan 
unsur kebahasaan dari 
teks pemaparan jati diri, 
Teks lisan dan tulis 
sederhana, untuk 
memaparkan, 
menanyakan, dan 
merespon pemaparan 
jati diri  
Fungsi sosial 
Menjalin hubungan 
dengan guru, teman 
dan orang lain 
Ungkapan  
My name is... I’m ... I 
live in ... I have … I like 
….  dan semacamnya  
Unsur kebahasaan:  
Mengamati 
 Siswa mendengarkan/membaca 
pemaparan jati diri dengan 
memperhatikan fungsi sosial, struktur teks, 
unsur kebahasaan, maupun format 
penyampaian/penulisannya. 
 Siswa mencoba menirukan 
pengucapannya dan  menuliskan 
pemaparan jati diri yang digunakan. 
Mempertanyakan 
 Dengan bimbingan dan arahan guru, 
siswa mempertanyakan antara lain, 
perbedaan antara berbagai pemaparan jati 
diri dalam bahasa Inggris, perbedaannya 
dengan yang ada dalam bahasa 
Indonesia. 
Kriteria penilaian: 
 Pencapaian fungsi sosial 
 Kelengkapan dan keruntutan 
struktur teks memaparkan 
dan menanyakan jati diri 
 Ketepatan unsur kebahasaan: 
tata bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, dan tulisan 
tangan 
 Kesesuaian format 
penulisan/ penyampaian 
Unjuk kerja  
 Melakukan monolog yang  
 
   2  x 2 JP 
 
 Audio CD/ 
VCD/DVD 
 SUARA GURU 
 Koran/ majalah 
berbahasa Inggris 
 www.dailyenglish.co
m 
 http://americanengli
sh.state.gov/files/ae
/resource_files 
 http://learnenglish.b
ritishcouncil.org/en/ 
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sesuai dengan konteks 
penggunaannya.  
4.1. Menyusun teks lisan dan 
tulis sederhana, untuk 
memaparkan, 
menanyakan, dan 
merespon pemaparan jati 
diri, dengan 
memperhatikan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan, 
secara benar dan sesuai 
dengan konteks.  
(1) Kata terkait dengan 
hubungan 
kekeluargaan dan 
kekerabatan, 
profesi pekerjaan, 
hobi. 
(2) Kata kerja dalam 
simple present 
tense: be, have 
dalam simple 
present tense 
(3) Kata tanya What? 
Who? Which? 
(4) Ucapan, tekanan 
kata, intonasi, 
ejaan, tulisan 
tangan yang rapi  
(5) Rujukan kata  
Topik  
   Keteladanan tentang 
perilaku terbuka, 
menghargai perbedaan, 
perdamaian.  
 Siswa mempertanyakan pengucapan dan 
isi teks yang memaparkan jati diri 
Mengeksplorasi 
 Siswa mencari pemaparan jati diri dari 
berbagai sumber. 
 Siswa berlatih memaparkan jati diri 
dengan teman melalui simulasi. 
 Siswa berlatih memaparkan jati diri melalui 
tulisan 
Mengasosiasi 
 Siswa menganalisis ungkapan 
memaparkan jati diri dengan 
mengelompokannya berdasarkan 
penggunaan. 
 Secara berkelompok siswa mendiskusikan 
ungkapan memaparkan jati diri yang 
mereka temukan dari sumber lain dan 
membandingkannya dengan yang 
digunakan guru  
 Siswa memperoleh balikan (feedback) dari 
guru dan teman tentang fungsi sosial dan 
unsur kebahasaan yang sampaikan dalam 
kerja kelompok.  
Mengkomunikasikan 
 Siswa mendemonstrasikan penggunaan 
pemaparan jati diri secara lisan dan 
tertulis di kelas dengan memperhatikan 
fungsi sosial, ungkapan, dan unsur 
kebahasaan yang benar dan sesuai 
menyebutkan jati diri didepan 
kelas  
 Ketepatan menggunakan 
struktur dan unsur 
kebahasaan dalam 
menyebutkan jati diri 
Pengamatan (observations):  
Bukan penilaian formal seperti 
tes, tetapi untuk tujuan memberi 
balikan. Sasaran penilaian: 
 Berperilaku jujur, disiplin, 
percaya diri, dan 
bertanggung jawab dalam 
melaksanakan Komunikasi 
 Kesungguhan siswa dalam 
proses pembelajaran dalam 
setiap tahapan 
Portofolio 
 Kumpulan karya siswa yang 
mencerminkan hasil atau 
capaian belajar berupa 
rekaman penggunaan 
ungkapan dan skrip 
percakapan 
 Kumpulan hasil tes dan 
latihan. 
 Catatan atau rekaman 
penilaian diri dan penilaian 
sejawat, berupa komentar 
atau cara penilaian lainnya. 
Penilaian Diri dan Penilaian 
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dengan konteks 
 Siswa menuliskan permasalahan dalam 
menggunakan bahasa Inggris untuk 
memaparkan jati diri dalam jurnal belajar 
(learning journal). 
Sejawat 
Bentuk: diary, jurnal, format 
khusus,  komentar, atau bentuk 
penilaian lain 
1.1 Mensyukuri kesempatan 
dapat mempelajari 
bahasa Inggris sebagai 
bahasa pengantar 
Komunikasi internasional 
yang diwujudkan dalam 
semangat belajar. 
2.1. Menunjukkan perilaku 
santun dan peduli dalam 
melaksanakan 
Komunikasi interpersonal 
dengan guru dan teman. 
3.2. Menganalisis fungsi 
sosial, struktur teks, dan 
unsur kebahasaan pada 
ungkapan memuji 
bersayap  serta 
responnya, sesuai dengan 
konteks penggunaannya. 
4.2. Menyusun teks lisan dan 
tulis untuk mengucapkan 
dan merespon pujian 
bersayap, dengan 
memperhatikan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan yang 
benar dan sesuai konteks. 
Teks  lisan dan tulis 
untuk memuji bersayap 
(extended) serta 
responnya 
Fungsi sosial 
Menjaga hubungan 
interpersonal dengan 
guru, teman dan orang 
lain. 
Ungkapan  
 “Excellent! You really did 
it well, Tina.”  “That’s nice, 
Anisa. I really like it.” “It 
was great. I like it, thank 
you,” 
Unsur kebahasaan: 
   Ucapan, tekanan kata, 
intonasi  
 
Mengamati 
 Siswa mendengarkan/menonton interaksi 
memuji bersayap. 
 Siswa mengikuti interaksi memuji 
bersayap. 
 Siswa menirukan model interaksi memuji 
bersayap 
 Dengan bimbingan dan arahan guru, siswa 
mengidentifikasi ciri-ciri interaksi memuji 
bersayap (fungsi sosial, struktur teks, dan 
unsur kebahasaan). 
Mempertanyakan (questioning) 
Dengan bimbingan dan arahan guru, siswa 
mempertanyakan antara lain perbedaan 
antara berbagai ungkapan memuji bersayap 
dalam bahasa Inggris, perbedaan ungkapan 
dengan yang ada dalam bahasa Indonesia, 
kemungkinan menggunakan ungkapan lain, 
dsb. 
Mengeksplorasi 
Siswa memuji bersayap dengan bahasa 
Inggris dalam konteks simulasi, role-play, dan 
kegiatan lain yang terstruktur. 
KRITERIA PENILAIAN: 
 Pencapaian fungsi sosial 
 Kelengkapan dan keruntutan 
struktur teks memuji bersayap 
 Ketepatan unsur kebahasaan: 
tata bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, dan tulisan 
tangan 
 Kesesuaian format 
penulisan/ penyampaian 
CARA PENILAIAN: 
Unjuk kerja  
 Bermain peran (role play) 
dalam bentuk interaksi yang 
berisi pernyataan pujian dan 
responnya . 
 Ketepatan dan kesesuaian 
menggunakan struktur dan 
unsur kebahasaan dalam  
menyampaikan pujian serta 
responnya 
Pengamatan (observations):   
Bukan penilaian formal seperti 
tes, tetapi untuk tujuan memberi 
 
1  x 2 JP 
 Audio CD/  
 SUARA GURU 
 Koran/ majalah ber 
 www.dailyenglish.co
m 
 http://americanengli
sh.state.gov/files/ae
/resource_files 
 http://learnenglish.b
ritishcouncil.org/en/ 
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 Mengasosiasi 
 Siswa membandingkan ungkapan memuji 
bersayap yang telah dipelajari dengan 
yang ada di berbagai sumber lain. 
 Siswa membandingkan antara ungkapan 
dalam bahasa Inggris dan dalam bahasa 
siswa.  
Mengkomunikasikan 
 Siswa memuji dengan bahasa Inggris, di 
dalam dan di luar kelas.  
 Siswa menuliskan permasalahan dalam 
menggunakan bahasa Inggris untuk 
memuji dalam jurnal belajar (learning 
journal). 
balikan. Sasaran penilaian: 
 Upaya menggunakan 
bahasa Inggris untuk 
menyatakan pujian dan 
responnya ketika muncul 
kesempatan. 
 Kesungguhan siswa dalam 
proses pembelajaran di 
setiap tahapan. 
 Kesantunan dan 
kepedulian dalam 
melaksanakan Komunikasi 
1.1. Mensyukuri kesempatan 
dapat mempelajari bahasa 
Inggris sebagai bahasa 
pengantar Komunikasi 
internasional yang 
diwujudkan dalam 
semangat belajar. 
2.1. Menunjukkan perilaku 
santun dan peduli dalam 
melaksanakan 
Komunikasi interpersonal 
dengan guru dan teman. 
3.3. Menganalisis fungsi 
sosial, struktur teks, dan 
unsur kebahasaan pada 
ungkapan menunjukan 
perhatian (care), serta 
Teks  lisan dan tulis 
untuk menunjukkan 
perhatian (care) 
Fungsi sosial 
Menjaga hubungan 
interpersonal dengan 
guru, teman dan orang 
lain. 
Ungkapan  
Ungkapan untuk memberi 
perhatian dan cara 
meresponnya: You look 
pale . Are you OK? Not, 
really. I’ve got a 
headache. 
Mengamati 
 Siswa mendengarkan/menonton interaksi 
menunjukkan perhatian. 
 Siswa mengikuti interaksi menunjukkan 
perhatian. 
 Siswa menirukan model interaksi 
menunjukkan perhatian. 
 Dengan bimbingan dan arahan guru, 
siswa mengidentifikasi ciri-ciri interaksi 
menunjukkan perhatian. (fungsi sosial, 
struktur teks, dan unsur kebahasaan). 
Mempertanyakan (questioning) 
 Dengan bimbingan dan arahan guru, 
siswa mempertanyakan antara lain 
KRITERIA PENILAIAN: 
 Pencapaian fungsi sosial 
 Kelengkapan dan keruntutan 
struktur teks menunjukkan 
perhatian 
 Ketepatan unsur kebahasaan: 
tata bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, dan tulisan 
tangan 
 Kesesuaian format 
penulisan/ penyampaian 
CARA PENILAIAN: 
Unjuk kerja  
 Bermain peran (role play) 
dalam bentuk interaksi yang 
1 x 2 JP  Audio CD/  
 SUARA GURU 
 Koran/ majalah ber 
 www.dailyenglish.co
m 
 http://americanengli
sh.state.gov/files/ae
/resource_files 
 http://learnenglish.b
ritishcouncil.org/en/ 
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responnya, sesuai dengan 
konteks penggunaannya. 
4.3. Menyusun teks lisan dan 
tulis untuk mengucapkan 
dan merespon ungkapan 
perhatian (care), dengan 
memperhatikan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan, yang 
benar dan sesuai konteks. 
Unsur kebahasaan: 
Ucapan, tekanan kata, 
intonasi 
perbedaan antara berbagai ungkapan 
menunjukan perhatian dalam bahasa 
Inggris, perbedaan ungkapan dengan 
yang ada dalam bahasa Indonesia, 
kemungkinan menggunakan ungkapan 
lain, dsb. 
Mengeksplorasi 
Siswa menunjukan perhatian dengan bahasa 
Inggris dalam konteks simulasi, role-play, dan 
kegiatan lain yang terstruktur. 
Mengasosiasi 
 Siswa membandingkan ungkapan 
menunjukan perhatian yang telah 
dipelajari dengan yang ada di berbagai 
sumber lain. 
 Siswa membandingkan antara ungkapan 
dalam bahasa Inggris dan dalam bahasa 
siswa.  
Mengkomunikasikan 
 Siswa menunjukan perhatian dengan 
bahasa Inggris, di dalam dan di luar kelas.  
 Siswa menuliskan permasalahan dalam 
menggunakan bahasa Inggris untuk 
menunjukan perhatian dalam jurnal 
belajar (learning journal). 
berisi pernyataan dan 
pertanyaan untuk 
menunjukkan perhatian 
 Ketepatan dan kesesuaian 
menggunakan struktur dan 
unsur kebahasaan dalam  
menyampaikan ungkapan 
untuk menunjukkan perhatian 
Pengamatan (observations):   
Bukan penilaian formal seperti 
tes, tetapi untuk tujuan memberi 
balikan. Sasaran penilaian: 
 Upaya menggunakan 
bahasa Inggris untuk 
menunjukkan perhatian 
(care) ketika muncul  
kesempatan. 
 Kesungguhan siswa dalam 
proses pembelajaran di 
setiap tahapan. 
 Kesantunan dan 
kepedulian dalam 
melaksanakan Komunikasi 
1.1. Mensyukuri kesempatan 
dapat mempelajari 
bahasa Inggris sebagai 
bahasa pengantar 
Teks lisan dan tulis 
pernyataan dan 
pertanyaan tentang niat 
melakukan sesuatu  
Mengamati 
 Siswa mendengarkan dan membaca 
banyak kalimat menyatakan dan 
menanyakan tentang niat melakukan 
sesuatu dalam berbagai konteks 
Kriteria penilaian: 
 Pencapaian fungsi sosial 
 Kelengkapan dan keruntutan 
struktur teks pernyataan dan 
2  x 2 JP 
 Audio CD/ 
VCD/DVD 
 SUARA GURU 
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komunikasi internasional 
yang diwujudkan dalam 
semangat belajar 
2.2. Menunjukkan perilaku 
jujur, disiplin, percaya diri, 
dan bertanggung jawab 
dalam melaksanakan 
komunikasi transaksional 
dengan guru dan teman. 
3.4. Menganalisis fungsi 
sosial, struktur teks, dan 
unsur kebahasaan untuk 
menyatakan dan 
menanyakan tentang niat 
melakukan sesuatu, 
sesuai dengan konteks 
penggunaannya  
4.4. Menyusun teks lisan dan 
tulis untuk menyatakan 
dan menanyakan tentang 
niat melakukan sesuatu, 
dengan memperhatikan 
fungsi sosial, struktur 
teks, dan unsur 
kebahasaan, yang benar 
dan sesuai konteks 
 
Fungsi Sosial  
    Menyatakan rencana   
Struktur Teks  
    ‘I’d like to tell my name,’ 
I will tell him about my 
job, I’m going to 
introduce my friend  
Unsur Kebahasaan 
   Kata kerja I’d like to .., I 
will .., I’m going to ...; 
tata bahasa, ucapan, 
tekanan kata, intonasi, 
ejaan, tanda baca, 
tulisan tangan dan cetak 
yang jelas dan rapi. 
 
 
  
 Siswa mengikuti interaksi tentang 
pernyataan dan pertanyaan tentang 
menyatakan dan menanyakan tentang 
niat melakukan sesuatu dengan 
bimbingan guru 
 Siswa menirukan contoh-contoh kalimat 
yang menyatakan dan menanyakan 
tentang niat melakukan sesuatu  
 Dengan bimbingan dan arahan guru siswa 
mengidentifikasi ciri kalimat yang 
menyatakan dan menanyakan tentang 
niat melakukan sesuatu  
Mempertanyakan 
Dengan bimbingan dan arahan guru, siswa 
mempertanyakan antara lain perbedaan 
antara berbagai ungkapan menyatakan dan 
menanyakan tentang niat melakukan sesuatu 
dalam bahasa Inggris, perbedaan ungkapan 
dengan yang ada dalam bahasa Indonesia, 
kemungkinan menggunakan ungkapan lain 
dsb. 
Mengekslorasi 
 Siswa menyatakan dan menanyakan 
tentang niat melakukan sesuatu dalam 
konteks simulasi, role-play dan kegiatan 
lain yang terstuktur 
 Siswa berusaha menyatakan dan bertanya 
tentang niat melakukan sesuatu 
Mengasosiasi 
 Siswa membandingkan antara ungkapan 
pertanyaan tentang niat 
melakukan sesuatu 
 Ketepatan unsur kebahasaan: 
tata bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, dan tulisan 
tangan 
 Kesesuaian format 
penulisan/ penyampaian 
 
Cara Penilaian: 
Pengamatan (observasi) 
Bukan penilaian formal seperti 
tes, tetapi untuk tujuan memberi 
balikan.  
 Upaya menggunakan Bahasa 
Inggris untuk menyatakan 
dan menanyakan tentang niat 
melakukan sesuatu ketika 
muncul  kesempatan. 
 Kesungguhan siswa dalam 
proses pembelajaran dalam 
setiap tahapan 
 Berperilaku jujur, disiplin, 
percaya diri, dan 
bertanggung jawab dalam 
melaksanakan Komunikasi 
 
  
 Koran/ majalah 
berbahasa Inggris 
 www.dailyenglish.co
m 
 http://americanengli
sh.state.gov/files/ae
/resource_files 
 http://learnenglish.b
ritishcouncil.org/en/ 
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niat melakukan sesuatu dalam bahasa 
Inggris yang telah dipelajari dengan yang 
ada dari berbagai sumber lain. 
 Siswa membandingkan ungkapan 
menyatakan dan menanyakan tentang niat 
melakukan sesuatu dalam bahasa inggris 
dan dalam bahasa Indonesia 
Mengkomunikasikan 
 Setiap menyatakan dan menanyakan 
ungkapan tentang niat melakukan sesuatu 
dalam bahasa Inggris di dalam dan di luar 
kelas 
 Siswa menuliskan permasalahan dalam 
jurnal belajar (learning journal) 
1.1 Mensyukuri kesempatan 
dapat mempelajari bahasa 
Inggris sebagai bahasa 
pengantar  komunikasi 
international yang 
diwujudkan dalam 
semangat belajar  
2.3  Menunjukkkan perilaku 
tanggung jawab, peduli, 
kerjasama, dan cinta 
damai, dalam 
melaksanakan 
Komunikasi fungsional  
3.5. Menganalisis fungsi 
sosial, struktur teks, dan 
unsur kebahasaan dari 
ungkapan ucapan selamat 
bersayap, sesuai dengan 
Teks lisan dan tulis 
untuk mengucapkan 
dan merespon ucapan 
selamat bersayap 
(extended) 
Fungsi Sosial 
Menjaga hubungan 
interpersonal dengan 
guru, teman, dan orang 
lain. 
Struktur text 
Ungkapan baku dari 
sumber-sumber otentik. 
Unsur kebahasaan 
(1) Kata dan tata 
bahasa baku 
Mengamati 
 Siswa memperhatikan beberapa pesan 
yang berisi ucapan selamat dari berbagai 
sumber (a.l. film, tape, surat kabar, 
majalah). 
 Siswa membacakan contoh-contoh teks 
pesan berisi ucapan selamat tersebut 
dengan ucapan, intonasi, tekanan kata, 
dengan benar dan lancar. 
 Dengan bimbingan dan arahan guru, 
siswa mengidentifikasi ciri-ciri pesan yang 
berisi ucapan selamat (fungsi sosial, 
struktur teks, dan unsur kebahasaan). 
 
Mempertanyakan(questioning) 
 Dengan bimbingan dan arahan guru, 
siswa mempertanyakan antara lain 
Kriteria penilaian: 
 Pencapaian fungsi sosial 
 Kelengkapan dan keruntutan 
struktur teks ucapan selamat 
bersayap 
 Ketepatan unsur kebahasaan: 
tata bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, dan tulisan 
tangan 
 Kesesuaian format 
penulisan/ penyampaian 
 
Cara Penilaian: 
Unjuk kerja 
 Melakukan role-play (bermain 
peran) menggunakan 
2  x 2 JP 
 
 
 
 
 
 
 
 
 
 
 
 Audio CD/ 
VCD/DVD 
 SUARA GURU 
 Koran/ majalah 
berbahasa Inggris 
 www.dailyenglish.co
m 
 http://americanengli
sh.state.gov/files/ae
/resource_files 
 http://learnenglish.b
ritishcouncil.org/en/ 
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konteks penggunaannya.  
4.5. Menyusun teks lisan dan  
tulis untuk mengucapkan 
dan merespon ucapan 
selamat bersayap 
(extended), dengan 
memperhatikan tujuan, 
struktur teks, dengan 
memperhatikan tujuan, 
struktur teks, dan unsur 
kebahasaan, secara 
benar dan sesuai dengan 
konteks.  
 
(2) Ejaan dan tulisan 
tangan dan cetak 
yang jelas dan rapi. 
(3) Ucapan, tekanan 
kata, intonasi, 
ketika 
mempresentasikan 
secara lisan 
Topik 
Keteladanan tentang 
perilaku peduli dan cinta 
damai.  
 
perbedaan antar berbagai pesan yang 
berisi ucapan selamat dalam bahasa 
Inggris, perbedaan ungkapan dengan 
yang ada dalam bahasa Indonesia, 
kemungkinan menggunakan ungkapan 
lain, dsb. 
Mengeksplorasi 
 Siswa secara mandiri dan dalam 
kelompok mencari ucapan selamat yang 
lain  dari berbagai sumber 
 Siswa  bergantian membacakan ucapan 
selamat dengan unsur kebahasaan yang 
tepat 
 Siswa mengucapkan dan merespon 
ucapan selamat yang disampaikan teman 
dan guru. 
Mengasosiasi 
 Siswa membandingkan berbagai ucapan 
selamat terkait dengan tujuan, struktur 
teks, dan unsur kebahasaan, dilihat dari 
segi ketepatan, efisiensi, efektivitasnya.  
  Siswa memperoleh balikan (feedback) 
dari guru dan teman tentang hasil analisis 
yang disampaikan dalamkerja kelompok.  
Mengkomunikasikan 
 Siswa  berkreasi membuat teks-teks 
ucapan selamat dan menyampaikannya di 
depan guru dan teman untuk mendapat 
ungkapan berbentuk pesan 
berisi ucapan selamat serta 
responnya dalam situasi 
nyata  
 Ketepatan dan kesesuaian 
menggunakan struktur dan 
unsur kebahasaan dalam  
menyampaikan ucapan  
selamat bersayap serta 
responnya 
Pengamatan (observations):   
Bukan penilaian formal seperti 
tes, tetapi untuk tujuan memberi 
balikan. Sasaran penilaian: 
 Perilaku tanggung jawab, 
peduli, kerjasama, dan cinta 
damai, dalam melaksanakan 
Komunikasi 
 Ketepatan dan kesesuaian 
dalam menyampaikan dan 
menulis teks berisi ucapan 
selamat 
 Kesungguhan siswa dalam 
proses pembelajaran di setiap 
tahapan 
Portofolio 
 Kumpulan catatan kemajuan 
belajar berupa catatan atau 
rekaman monolog. 
 Kumpulan karya siswa yang 
mendukung proses penulisan 
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feedback. 
 Siswa membuat kartu ucapan selamat 
 Siswa memperoleh feedback dari guru 
dan teman sejawat 
teks ucapan selamat  berupa: 
draft, revisi, editing sampai 
hasil terbaik untuk dipublikasi  
 Kumpulan hasil tes dan 
latihan. 
 Catatan atau rekaman 
penilaian diri dan penilaian 
sejawat, berupa komentar 
atau cara penilaian lainnya  
1.1. Mensyukuri kesempatan 
dapat mempelajari bahasa 
Inggris sebagai bahasa 
pengantar komunikasi 
internasional yang 
diwujudkan dalam 
semangat belajar. 
2.2. Menunjukkan perilaku 
jujur, disiplin, percaya diri, 
dan bertanggung jawab 
dalam melaksanakan 
komunikasi transaksional 
dengan guru dan teman. 
3.6. Menganalisis fungsi 
sosial, struktur teks, dan 
unsur kebahasaan pada 
pernyataan dan 
pertanyaan 
tindakan/kejadian yang 
dilakukan/terjadi di waktu 
lampau yang merujuk 
waktu terjadinya dengan 
yang merujuk pada 
kesudahannya, sesuai 
Tindakan/kejadian yang 
dilakukan/terjadi di 
waktu lampau  yang 
merujuk waktu 
terjadinya dengan yang 
merujuk pada 
kesudahannya 
(Past Simple dan 
Present Perfect Tense) 
Fungsi sosial 
   Menyatakan dan 
menanyakan tentang 
tindakan/kejadian yang 
dilakukan/terjadi di 
waktu lampau yang 
merujuk waktu 
terjadinya dengan yang 
merujuk pada 
kesudahannya  
Struktur teks 
I had plowed into a big 
green Buick. I hollered 
Mengamati 
 Siswa mendengarkan dan membaca 
banyak kalimat Past Simple  dan Present 
perfect tense, dalam berbagai konteks. 
 Siswa berinteraksi menggunakan kalimat 
Past Simple  dan Present perfect tense 
selama proses pembelajaran, dengan 
bimbingan guru. 
 Siswa menirukan contoh-contoh kalimat 
Past Simple dan Present Perfect tense, 
 Dengan bimbingan dan arahan guru, siswa 
mengidentifikasi ciri-ciri kalimat Past 
Simple dan Present Perfect tense, (fungsi 
sosial, struktur teks, dan unsur 
kebahasaan). 
Mempertanyakan 
Dengan bimbingan dan arahan guru, siswa 
mempertanyakan antara lain perbedaan 
antar berbagai past simple dan present 
perfect yang ada dalam bahasa Inggris, dan 
perbedaan ungkapan dalam bahasa Inggris 
Kriteria penilaian: 
 Pencapaian fungsi sosial 
 Ketepatan unsur kebahasaan: 
tata bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, dan tulisan 
tangan 
 Kelengkapan dan keruntutan 
struktur teks 
 Kesesuaian format 
penulisan/ penyampaian 
Cara Penilaian: 
Pengamatan (observations):   
Bukan penilaian formal seperti 
tes, tetapi untuk tujuan memberi 
balikan. Sasaran penilaian 
 Perilaku jujur, disiplin, percaya 
diri, dan bertanggung jawab 
dalam melaksanakan 
Komunikasi  
 Ketepatan dan kesesuaian 
2  x 2 JP  Audio CD/ 
VCD/DVD 
 SUARA GURU 
 Koran/ majalah 
berbahasa Inggris 
 www.dailyenglish.co
m 
 http://americanengli
sh.state.gov/files/ae
/resource_files 
 http://learnenglish.b
ritishcouncil.org/en/ 
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dengan konteks 
penggunaannya.  
4.6. Menyusun teks lisan dan 
tulis untuk menyatakan 
dan menanyakan tentang 
tindakan/kejadian yang 
dilakukan/terjadi di waktu 
lampau yang merujuk 
waktu terjadinya dengan 
yang merujuk pada 
kesudahannya, dengan 
memperhatikan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan, yang 
benar dan sesuai konteks.  
 
farewells to my friends 
and poured myself into 
the car  
My friend has prepared 
everything before we 
left 
Unsur kebahasaan 
(1) Past Simple, Present 
Perfect 
(2)  Tata bahasa, 
ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, tulisan tangan 
dan cetak yang jelas 
dan rapi. 
Topik  
Berbagai hal terkait 
dengan interaksi antara 
guru dan siswa selama 
proses pembelajaran, di 
dalam maupun di luar 
kelas. 
dengan yang ada dalam bahasa Indonesia. 
Mengeksplorasi 
 Siswa menyatakan dan menanyakan 
tindakan/kejadian yang dilakukan/terjadi di 
waktu lampau yang merujuk waktu 
terjadinya dengan yang merujuk pada 
kesudahannya dalam bahasa Inggris 
dalam konteks simulasi, role-play, dan 
kegiatan lain yang terstruktur. 
 Siswa berusaha menyatakan dan 
menanyakan tindakan/kejadian yang 
dilakukan/terjadi di waktu lampau yang 
merujuk waktu terjadinya dengan yang 
merujuk pada kesudahannya dalam 
bahasa Inggris selama proses 
pembelajaran. 
Mengasosiasi 
 Siswa membandingkan kalimat Past 
Simple dan Present Perfect tense yang 
telah dipelajari dengan ungkapan-
ungkapan lainnya. 
 Siswa membandingkan antara kalimat Past 
Simple dan Present Perfect tense dalam 
bahasa Inggris dengan kalimat  tentang 
tindakan/kejadian yang dilakukan/terjadi di 
waktu lampau yang merujuk waktu 
terjadinya dengan yang merujuk pada 
kesudahannya dalam bahasa ibu atau 
bahasa Indonesia.  
Mengkomunikasikan 
 Siswa menyatakan dan menanyakan 
tentang tindakan/kejadian yang 
dalam menyampaikan dan 
menulis teks  
 Kesungguhan siswa dalam 
proses pembelajaran di setiap 
tahapan 
Portofolio 
 Kumpulan karya siswa yang 
mencerminkan hasil atau 
capaian belajar  
 Kumpulan hasil tes dan 
latihan. 
 Catatan penilaian diri dan 
penilaian sejawat, berupa 
komentar atau cara penilaian 
lainnya 
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dilakukan/terjadi di waktu lampau yang 
merujuk waktu terjadinya dengan yang 
merujuk pada kesudahannya dengan 
bahasa Inggris, di dalam dan di luar kelas.  
 Siswa menuliskan permasalahan dalam 
menggunakan bahasa Inggris untuk 
menyatakan dan menanyakan tentang 
tindakan/kejadian yang dilakukan/terjadi di 
waktu lampau yang merujuk waktu 
terjadinya dengan yang merujuk pada 
kesudahannya dalam jurnal belajarnya. 
1.1  Mensyukuri kesempatan 
dapat mempelajari 
bahasa Inggris sebagai 
bahasa pengantar 
komunikasi internasional 
yang diwujudkan dalam 
semangat belajar 
2.3  Menunjukkankan perilaku 
tanggung jawab, peduli, 
kerjasama, dan cinta 
damai, dalam 
melaksanakan komunikasi 
fungsional 
3.7.  Menganalisis fungsi 
sosial, struktur teks, dan 
unsur kebahasaan pada 
teks deskriptif sederhana 
tentang orang, tempat 
wisata, dan bangunan 
bersejarah terkenal, 
sesuai dengan konteks 
penggunaannya. 
Teks deskriptif lisan dan 
tulis, sederhana, 
tentang orang, tempat 
wisata, dan bangunan 
bersejarah terkenal 
Fungsi sosial  
Membanggakan, 
mengenalkan, 
mengidentifikasi, 
memuji, mengritik, 
mempromosikan, dsb. 
Struktur text 
(1) Penyebutan nama 
orang, tempat wisata, 
dan bangunan 
bersejarah terkenal 
dan nama bagian-
bagiannya yang 
dipilih untuk 
dideskripsikan 
(2) Penyebutan sifat 
orang, tempat wisata, 
Mengamati 
 Siswa memperhatikan / menonton 
beberapa contoh teks/ film tentang  
penggambaran orang, tempat wisata, dan 
bangunan bersejarah. 
 Siswa menirukan contoh  secara 
terbimbing. 
 Siswa belajar menemukan gagasan 
pokok, informasi rinci dan informasi 
tertentu dari teks 
Mempertanyakan (questioning) 
 Dengan bimbingan dan arahan guru, siswa 
mempertanyakan antara lain perbedaan 
antar berbagai teks deskripsi yang ada 
dalam bahasa Inggris, perbedaan teks 
dalam bahasa Inggris dengan yang ada 
dalam bahasa Indonesia 
 Siswa mempertanyakan gagasan pokok, 
informasi rinci dan informasi tertentu dari 
teks deskriptif  
Kriteria penilaian: 
 Pencapaian fungsi sosial 
 Kelengkapan dan keruntutan 
struktur teks deskriptif 
 Ketepatan unsur kebahasaan: 
tata bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, dan tulisan 
tangan 
 Kesesuaian format 
penulisan/ penyampaian 
Unjuk kerja  
 Melakukan monolog tentang 
deskripsi orang, tempat 
wisata, bangunan bersejarah 
terkenal di depan kelas / 
berpasangan 
 Ketepatan dan kesesuaian 
dalam menggunakan struktur 
teks  dan unsur kebahasaan 
 
9  x 2 JP 
 
 Audio CD/ 
VCD/DVD 
 SUARA GURU 
 Koran/ majalah 
berbahasa Inggris 
 www.dailyenglish.co
m 
 http://americanengli
sh.state.gov/files/ae
/resource_files 
 http://learnenglish.b
ritishcouncil.org/en/ 
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4.8. Menangkap makna dalam 
teks deskriptif  lisan dan 
tulis sederhana.  
4.9. Menyunting teks deskriptif 
lisan dan tulis, sederhana, 
tentang orang, tempat 
wisata, dan bangunan 
bersejarah terkenal, 
dengan memperhatikan 
fungsi sosial, struktur 
teks, dan unsur 
kebahasaan yang benar 
dan sesuai konteks. 
4.10. Menyusun teks deskriptif 
lisan dan tulis sederhana 
tentang orang, tempat 
wisata, dan bangunan 
bersejarah terkenal, 
dengan memperhatikan 
tujuan, struktur teks, dan 
unsur kebahasaan, 
secara benar dan sesuai 
dengan konteks. 
.  
 
dan bangunan 
bersejarah terkenal 
dan bagiannya, dan  
(3) Penyebutan tindakan 
dari atau terkait 
dengan orang, 
tempat wisata, dan 
bangunan bersejarah 
terkenal. 
yang semuanya sesuai 
dengan fungsi sosial 
yang hendak dicapai. 
Unsur kebahasaan 
(1) Kata benda yang 
terkait dengan orang, 
tempat wisata, dan 
bangunan bersejarah 
terkenal 
(2) Kata sifat yang 
terkait dengan orang, 
tempat wisata, dan 
bangunan bersejarah 
terkenal 
(3) Ejaan dan tulisan 
tangan dan c etak 
yang jelas dan rapi 
(4) Ucapan, tekanan 
kata, intonasi, ketika 
mempresentasikan 
secara lisan.  
(5) Rujukan kata 
Topik 
   Keteladanan tentang 
Mengeksplorasi 
 Siswa secara kelompok membacakan  teks 
deskriptif lain dari berbagai sumber dengan 
pengucapan, tekanan kata dan intonasi 
yang tepat 
 Siswa berpasangan  menemukan gagasan 
pokok, informasi rinci dan informasi 
tertentu serta fungsi sosial dari teks 
deskripsi yang dibaca/didengar. 
 Siswa menyunting teks deskripsi yang 
diberikan guru dari segi struktur dan 
kebahasaan 
 Berkelompok, siswa menggambarkan 
tempat wisata lain dalam konteks 
penyampaian informasi yang wajar terkait 
dengan tujuan yang hendak dicapai dari 
model yang dipelajari 
Mengasosiasi 
 Dalam kerja kelompok terbimbing siswa  
menganalisis dengan membandingkan 
berbagai teks yang menggambarkan 
orang, tempat wisata, bangunanan 
bersejarah terkenal dengan fokus pada  
struktur teks, dan unsur kebahasaan. 
 Siswa mengelompokkan teks deskripsi 
sesuai dengan fungsi sosialnya. 
 Siswa memperoleh balikan (feedback) dari  
guru dan teman tentang setiap yang dia 
sampaikan dalam kerja kelompok.  
 
dalam membuat teks 
deskriptif  
Pengamatan (observations):  
Bukan penilaian formal seperti 
tes, tetapi untuk tujuan memberi 
balikan. Sasaran penilaian 
 Perilaku tanggung jawab, 
peduli, kerjasama, dan cinta 
damai, dalam melaksanakan 
Komunikasi 
 Ketepatan dan kesesuaian 
dalam menyampaikan dan 
menulis teks deskriptif 
 Kesungguhan siswa dalam 
proses pembelajaran dalam 
setiap tahapan 
 Ketepatan dan kesesuaian 
menggunakan strategi dalam 
membaca 
Portofolio 
 Kumpulan catatan kemajuan 
belajar berupa catatan atau 
rekaman monolog teks 
deskriptif. 
 Kumpulan karya siswa yang 
mendukung proses 
penulisan teks diskriptif  
berupa: draft, revisi, editing 
sampai hasil terbaik untuk 
dipublikasi  
 Kumpulan hasil tes dan 
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perilaku toleran, 
kewirausahaan, 
nasionalisme, percaya 
diri.  
 
Mengkomunikasikan 
 Berkelompok, siswa menyusun teks 
deskripsi tentang orang/ tempat wisata/ 
bangunan bersejarah sesuai dengan fungsi 
sosial  tujuan, struktur dan unsur 
kebahasaannya  
 Siswa menyunting deskripsi yang dibuat 
teman. 
 Siswa menyampaikan deskripsinya 
didepan guru dan teman dan 
mempublikasikannya di mading. 
 Siswa membuat kliping deskripsi tentang 
orang, tempat wisata atau bangunan 
bersejarah yang mereka sukai. 
 Siswa membuat laporan evaluasi diri 
secara tertulis tentang pengalaman dalam 
menggambarkan tempat wisata dan 
bangunan termasuk menyebutkan 
dukungan dan kendala yang dialami. 
 Siswa dapat menggunakan ‘learning 
journal’  
latihan. 
 Catatan atau rekaman 
penilaian diri dan penilaian 
sejawat, berupa komentar 
atau cara penilaian lainnya  
Penilaian Diri dan Penilaian 
Sejawat 
 Bentuk: diary, jurnal, format 
khusus,  komentar, atau 
bentuk penilaian lain 
1.1. Mensyukuri kesempatan 
dapat mempelajari bahasa 
Inggris sebagai bahasa 
pengantar komunikasi 
international yang 
diwujudkan dalam 
semangat belajar  
2.3  Menunjukkan perilaku 
tanggung jawab, peduli, 
kerjasama, dan cinta 
Teks tulis berbentuk 
announcement 
(pemberitahuan) 
Fungsi sosial 
Memberikan informasi 
dengan atau tanpa 
perintah atau petunjuk 
yang harus diikuti, untuk 
memperlancar informasi 
antara guru, siswa, 
Mengamati 
 Siswa mendengarkan/membaca teks 
announcement dari berbagai sumber 
dengan memperhatikan fungsi sosial, 
struktur teks, unsur kebahasaan, maupun 
format penyampaian/penulisannya. 
 Siswa mencoba menirukan 
pengucapannya dan  menuliskan teks 
yang digunakan. 
Kriteria penilaian: 
 Pencapaian fungsi sosial 
 Kelengkapan dan keruntutan 
struktur teks announcement 
 Ketepatan unsur kebahasaan: 
tata bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, dan tulisan 
tangan 
2 x 2 JP  Audio CD/ 
VCD/DVD 
 SUARA GURU 
 Koran/ majalah 
berbahasa Inggris 
 www.dailyenglish.co
m 
 http://americanengli
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damai, dalam 
melaksanakan komunikasi 
fungsional 
3.8. Menganalisis fungsi 
sosial, struktur teks, dan 
unsur kebahasaan dari 
teks pemberitahuan 
(announcement), sesuai 
dengan konteks 
penggunaannya. 
4.11. Menangkap makna 
pemberitahuan 
(announcement). 
4.12. Menyusun teks tulis 
pemberitahuan 
(announcement), sangat 
pendek dan sederhana, 
dengan memperhatikan 
fungsi sosial, struktur 
teks, dan unsur 
kebahasaan yang benar 
dan sesuai konteks. 
 
kepala sekolah, dan staf 
administrasi 
Struktur Teks 
Ungkapan yang lazim 
digunakan dalam teks 
announcement di media 
massa maupun di 
internet, secara urut dan 
runtut. 
Unsur kebahasaan 
Kosa kata , tata bahasa, 
ucapan, rujukan kata, 
tekanan kata, intonasi, 
ejaan, dan tanda baca 
yang tepat, dengan 
pengucapan yang 
lancar dan penulisan 
dengan tulisan tangan 
atau cetak yang jelas 
dan rapi  
Multimedia: 
Layout, dekorasi, yang 
membuat tampilan teks 
lebih menarik 
 
 Siswa belajar membaca cepat untuk 
mendapat gambaran umum dari teks 
melalui proses skimming dan scanning 
untuk mendapatkan informasi khusus. 
 
Mempertanyakan 
Dengan bimbingan dan arahan guru, siswa 
mempertanyakan antara lain perbedaan 
berbagai teks pemberitahuan dalam bahasa 
Inggris, perbedaan teks pemberitahuan 
dengan yang ada dalam bahasa Indonesia, 
kemungkinan menggunakan ungkapan lain, 
dsb. 
 Mengeksplorasi 
 Siswa mencari teks lain untuk 
mendengarkan/membaca teks 
announcement dengan strategi yang 
digunakan dari berbagai sumber. 
 Siswa berlatih membaca teks 
announcement dengan strategi yang 
digunakan bersama teman 
Mengasosiasi 
 Siswa menganalisis teks announcement 
dengan memperhatikan format 
penulisannya melalui strategi yang 
digunakan.  
 Siswa membandingkan teks 
announcement yang didengar/dibacakan 
dari guru dengan yang dipelajari dari 
berbagai sumber lain. 
 Secara berkelompok siswa mendiskusikan 
 Kesesuaian format 
penulisan/ penyampaian 
Cara Penilaian 
Unjuk kerja  
 Melakukan monolog dalam 
bentuk pemberitahuan 
(announcement) di depan 
kelas  
 Ketepatan dan kesesuaian 
dalam menggunakan 
struktur teks dan unsur 
kebahasaan dalam  teks 
pemberitahuan 
(announcement) 
Pengamatan (observations):   
Bukan penilaian formal seperti 
tes, tetapi untuk tujuan memberi 
balikan. Sasaran penilaian: 
- kesantunan saat melakukan 
tindakan komunikasi 
- perilaku tanggung jawab, 
peduli, kerjasama, dan cinta 
 
 
 
 
 
 damai,  dalam 
melaksanakan komunikasi  
- Kesungguhan siswa dalam 
proses pembelajaran di setiap 
tahapan 
sh.state.gov/files/ae
/resource_files 
 http://learnenglish.b
ritishcouncil.org/en/ 
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teks announcement  yang mereka 
temukan dari sumber lain. 
 Siswa memperoleh balikan (feedback) dari 
guru dan teman tentang fungsi sosial dan 
unsur kebahasaan yang sampaikan dalam 
kerja kelompok.  
Mengkomunikasikan 
 Siswa membuat  teks announcement 
dalam kerja kelompok 
 Siswa menyampaikan pemberitahuan 
secara tertulis dengan memperhatikan 
fungsi sosial, struktur, dan unsur 
kebahasaan yang benar dan sesuai 
dengan konteks 
 Membuat jurnal belajar (learning journal) 
 
- Ketepatan dan kesesuaian 
menggunakan strategi dalam 
membaca 
Portofolio 
 Kumpulan catatan kemajuan 
belajar berupa catatan atau 
rekaman monolog teks 
pemberitahuan 
 Kumpulan karya siswa yang 
mendukung proses penulisan 
teks pemberitahuan berupa: 
draft, revisi, editing sampai 
hasil terbaik untuk dipublikasi  
 Kumpulan hasil tes dan 
latihan. 
Penilaian Diri dan Penilaian 
Sejawat 
Bentuk: diary, jurnal, format 
khusus,  komentar, atau bentuk 
penilaian lain 
1.1. Mensyukuri kesempatan 
dapat mempelajari bahasa 
Inggris sebagai bahasa 
pengantar komunikasi 
international yang 
diwujudkan dalam 
semangat belajar  
2.3  Menunjukkan perilaku 
tanggung jawab, peduli, 
kerjasama, dan cinta 
damai, dalam 
 Teks recount lisan dan 
tulis, sederhana, 
tentang pengalaman 
/kegiatan/ 
kejadian/peristiwa. 
Fungsi sosial 
Meneladani, 
membanggakan,  
bertindak teratur, teliti 
dan disiplin, 
Mengamati 
 Siswa menyimak berbagai contoh teks 
recount  tentang 
pengalaman/kegiatan/kejadianb/peristiwa 
yang diberikan/ diperdengarkan guru   
 Siswa mengamati fungsi sosial, struktur 
dan unsur kebahasaannya 
 Siswa belajar menentukan gagasan 
pokok, informasi rinci dan informasi 
tertentu dari teks recount 
Kriteria penilaian: 
 Pencapaian fungsi sosial 
 Kelengkapan dan keruntutan 
struktur teks recount 
 Ketepatan unsur kebahasaan: 
tata bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, dan tulisan 
tangan 
 Kesesuaian format 
penulisan/ penyampaian 
7  x 2 JP  Audio CD/ 
VCD/DVD 
 SUARA GURU 
 Koran/ majalah 
berbahasa Inggris 
 www.dailyenglish.co
m 
 http://americanengli
sh.state.gov/files/ae
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melaksanakan komunikasi 
fungsional 
3.9. Menganalisis fungsi 
sosial, struktur teks, dan 
unsur kebahasaan pada 
teks recount sederhana 
tentang 
pengalaman/kejadian/peri
stiwa, sesuai dengan 
konteks penggunaannya. 
4.13. Menangkap makna dalam 
teks recount lisan dan 
tulis sederhana. 
4.14. Menyusun teks recount 
lisan dan tulis sederhana 
tentang pengalaman/ 
kegiatan/kejadian/peristiw
a, dengan 
memperhatikan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan, 
secara benar dan sesuai 
dengan konteks 
melaporkan. 
Struktur  
a. Menyebutkan 
tindakan/ 
peristiwa/kejadian 
secara umum 
b. Menyebutkan urutan 
tindakan/ 
kejadian/peristiwa 
secara kronologis, 
dan runtut 
c. Jika perlu, ada 
kesimpulan umum. 
Unsur kebahasaan 
(1) Kata-kata terkait 
dengan perjuangan 
hidup, 
profesionalisme 
dalam bekerja, 
kejadian/peristiwa 
yang sedang banyak 
dibicarakan. 
(2) Penyebutan kata 
benda 
(3) Ejaan dan tulisan 
tangan dan c etak 
yang jelas dan rapi 
(4) Ucapan, tekanan 
kata, intonasi, ketika 
mempresentasikan 
secara lisan  
Mempertanyakan (questioning) 
 Dengan bimbingan dan arahan guru, 
siswa mempertanyakan antara lain 
perbedaan berbagai teks  tentang 
pengalaman/kejadian/peristiwa yang ada 
dalam bahasa Inggris, perbedaan teks 
dalam bahasa Inggris dengan yang ada 
dalam bahasa Indonesia,. 
 Siswa mempertanyakan mengenai 
gagasan pokok  informasi rinci dan 
informasi tertentu dalam recount 
Mengeksplorasi 
 Siswa mencari beberapa text recount dari 
berbagai sumber.  
 Siswa berlatih menemukan gagasan 
pokok, informasi rinci dan informasi 
tertentu dari teks 
 Siswa membacakan teks recount kepada 
teman dengan menggunakan unsur 
kebahasaan yang tepat 
 Siswa berlatih menysun kalimat-kalimat 
yang diberikan menjadi text recount. 
 Siswa secara berkelompok menuliskan 
/menyalin teks recount lisan dan tulis, 
sederhana, tentang pengalaman/kegiatan/ 
kejadian/peristiwa dengan memperhatikan 
fungsi sosial, struktur, dan unsur 
kebahasaan dengan runtut 
 
Cara Penilaian 
Unjuk kerja  
 Melakukan monolog dalam 
bentuk recount dalam 
kelompok / berpasangan/ 
didepan kelas  
 Ketepatan dan kesesuaian 
dalam menggunakan 
struktur teks dan unsur 
kebahasaan dalam  teks 
recount 
Pengamatan (observations):   
Bukan penilaian formal seperti 
tes, tetapi untuk tujuan memberi 
balikan. Sasaran penilaian: 
- kesantunan saat melakukan 
tindakan 
- perilaku tanggung jawab, 
 peduli, kerjasama, dan cinta 
damai,  dalam melaksanakan 
komunikasi  
- Kesungguhan siswa dalam 
proses pembelajaran di setiap 
tahapan 
- Ketepatan dan kesesuaian 
menggunakan strategi dalam 
membaca 
Portofolio 
 Kumpulan catatan kemajuan 
belajar berupa catatan atau 
rekaman monolog teks 
/resource_files 
 http://learnenglish.b
ritishcouncil.org/en/ 
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(5)  Rujukan kata  
Topik 
Keteladanan tentang 
perilaku kewirausahaan, 
daya juang, percaya 
diri, tanggung jawab, 
disiplin. 
Mengasosiasi 
 Secara berpasangan siswa saling 
menganalisis teks recount  tulis dengan 
fokus pada fungsi sosial, struktur, dan 
unsur kebahasaan. 
 Siswa mendiskusikan gagasan pokok, 
informasi rinci dan informasi tertentu dari 
teks. 
 Siswa memperoleh balikan (feedback) dari 
guru dan teman tentang hasil analisis 
yang disampaikan dalam kerja kelompok. 
Mengkomunikasikan 
 Siswa membuat teks recount sederhana 
tentang keteladanan dengan 
memperhatikan fungsi sosial, struktur dan 
unsur kebahasaannya. 
 Siswa mempresentasikannya di kelas 
 Siswa membuat kliping  teks recount 
dengan menyalin dari beberapa sumber. 
 Siswa membuat jurnal belajar (learning 
journal)   
 
recount. 
 Kumpulan karya siswa yang 
mendukung proses penulisan 
teks recount berupa: draft, 
revisi, editing sampai hasil 
terbaik untuk dipublikasi  
 Kumpulan hasil tes dan 
latihan. 
 Catatan atau rekaman 
penilaian diri dan penilaian 
sejawat, berupa komentar 
atau cara penilaian lainnya  
Penilaian Diri dan Penilaian 
Sejawat 
 Bentuk: diary, jurnal, format 
khusus,  komentar, atau 
bentuk penilaian lain 
 Siswa diberikan pelatihan 
sebelum dituntut untuk 
melaksanakannya. 
  
1.1. Mensyukuri kesempatan 
dapat mempelajari bahasa 
Inggris sebagai bahasa 
pengantar komunikasi 
international yang 
diwujudkan dalam 
Teks naratif lisan dan 
tulis berbentuk legenda 
sederhana. 
Fungsi sosial 
Meneladani nilai-nilai 
Mengamati 
 Siswa menyimak berbagai contoh teks 
legenda  yang diberikan/ diperdengarkan 
guru  
 Siswa mengamati fungsi sosial, struktur 
Kriteria penilaian: 
 Pencapaian fungsi sosial 
 Kelengkapan dan  keruntutan 
struktur teks naratif 
 Ketepatan unsur kebahasaan: 
6 x 2 JP  Audio CD/ 
VCD/DVD 
 SUARA GURU 
 Koran/ majalah 
berbahasa Inggris 
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semangat belajar   
2.3  Menunjukkan perilaku 
tanggung jawab, peduli, 
kerjasama, dan cinta 
damai, dalam 
melaksanakan komunikasi 
fungsional.   
3.9.  Menganalisis fungsi 
sosial, struktur teks, dan 
unsur kebahasaan pada 
teks naratif sederhana 
berbentuk legenda rakyat, 
sesuai dengan konteks 
penggunaannya. 
4.15. Menangkap makna teks 
naratif lisan dan tulis 
berbentuk legenda, 
sederhana  
moral, cinta tanah air, 
menghargai budaya 
lain. 
Struktur  
a. Pengenalan tokoh 
dan setting 
b. Komplikasi terhadap 
tokoh utama 
c. Solusi dan akhir 
cerita 
Unsur kebahasaan 
(3) Kata-kata terkait  
karakter, watak, dan 
setting dalam legenda 
(4) Modal auxiliary verbs.  
(4) Ejaan dan tulisan 
tangan dan c etak 
yang jelas dan rapi 
(5) Ucapan, tekanan 
kata, intonasi, ketika 
mempresentasikan 
secara lisan 
(6) Rujukan kata  
Topik 
Keteladanan tentang 
perilaku dan nilai-nilai 
luhur dan budaya. 
 
dan unsur kebahasaannya  
 Siswa mengamati keteladanan dari cerita 
legenda 
 Siswa belajar menemukan gagasan 
utama, informasi rinci dan informasi 
tertentu dari teks legenda  
Mempertanyakan (questioning) 
 Dengan bimbingan dan arahan guru, 
siswa mempertanyakan antara lain 
perbedaan antar berbagai teks naratif 
yang ada dalam bahasa Inggris, 
perbedaan teks dalam bahasa Inggris 
dengan yang ada dalam bahasa 
Indonesia. 
 Siswa mempertanyakan gagasan utama, 
informasi rinci dan informasi tertentu 
Mengeksplorasi 
 Siswa membaca beberapa text legenda 
dari berbagai sumber.  
 Siswa berlatih menemukan gagasan 
utama, informasi rinci dan informasi 
tertentu  
 Siswa melengkapi rumpang dari beeberapa 
teks legenda sederhana 
 Siswa secara berkelompok menuliskan 
/menyalin teks recount dengan 
memperhatikan fungsi sosial, struktur, dan 
unsur kebahasaan dengan runtut 
tata bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, dan tulisan 
tangan 
 Kesesuaian format 
penulisan/ penyampaian 
Unjuk kerja  
 Melakukan monolog dalam 
bentuk teks naratif dalam 
kelompok / berpasangan/ 
didepan kelas  
 Menggunakan struktur teks 
dan unsur kebahasaan 
dalam teks naratif 
Pengamatan (observations):  
Bukan penilaian formal seperti 
tes, tetapi untuk tujuan memberi 
balikan. Sasaran penilaian: 
 Berperilaku tanggung jawab, 
peduli, kerjasama, dan cinta 
damai, dalam melakukan 
Komunikasi 
 Ketepatan dan kesesuaian 
menggunakan strategi       
dalam membaca 
  
 
 Kesungguhan siswa dalam 
proses pembelajaran di 
setiap tahapan 
 www.dailyenglish.co
m 
 http://americanengli
sh.state.gov/files/ae
/resource_files 
 http://learnenglish.b
ritishcouncil.org/en/ 
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 Siswa membacakan teks recount kepada 
teman dengan menggunakan unsur 
kebahasaan yang tepat 
Mengasosiasi 
 Secara berpasangan siswa  menganalisis 
beberapa teks legenda dengan fokus pada 
fungsi sosial, struktur, dan unsur 
kebahasaan 
 Siswa memperoleh balikan (feedback) dari 
guru dan teman tentang hasil analisis 
yang disampaikan dalam kerja kelompok. 
Mengkomunikasikan 
 Siswa menyampaikan informasi fungsi 
social, struktur, dan unsure 
kebahasanyang ditemukan setelah 
membaca teks legenda. 
 Siswa menceritakan kembali teks legenda 
sederhana yang dibaca dengan 
memperhatikan fungsi sosial, struktur dan 
unsur kebahasaannya. 
 Siswa membuat kliping  teks legenda 
dengan menyalin dan beberapa sumber. 
 Siswa membuat ‘learning journal’  
Portofolio 
 Kumpulan catatan kemajuan 
belajar berupa catatan atau 
rekaman monolog teks naratif 
 Kumpulan karya siswa yang 
mendukung proses penulisan 
teks naratif berupa: draft, 
revisi, editing sampai hasil 
terbaik untuk dipublikasi  
 Kumpulan hasil tes dan 
latihan. 
 Catatan atau rekaman 
penilaian diri dan penilaian 
sejawat, berupa komentar 
atau cara penilaian lainnya  
Penilaian Diri dan Penilaian 
Sejawat 
Bentuk: diary, jurnal, format 
khusus,  komentar, atau bentuk 
penilaian lain 
 
1.1  Mensyukuri kesempatan 
dapat mempelajari bahasa 
Inggris sebagai bahasa 
pengantar komunikasi 
international yang 
diwujudkan dalam 
Lagu sederhana 
Fungsi sosial  
Menghibur, 
mengungkapkan 
perasaan, mengajarkan 
Mengamati 
 Siswa mendengarkan/membaca beberapa 
lirik lagu berbahasa Inggris dan menyalinnya 
 Siswa menirukan penguncapan dengan 
menyanyikan sesuai dengan lagu yang 
Pengamatan (observations):   
Bukan penilaian formal seperti 
tes, tetapi untuk tujuan memberi 
balikan. Sasaran penilaian:  
- Perilaku tanggung jawab, 
2  x 2 JP  Audio CD/ 
VCD/DVD 
 www.youtube 
 SUARA GURU 
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semangat belajar   
2.3  Menunjukkan perilaku 
tanggung jawab, peduli, 
kerjasama, dan cinta 
damai, dalam 
melaksanakan komunikasi 
fungsional 
3.11. Menyebutkan fungsi 
sosial dan unsur 
kebahasaan dalam lagu. 
4.16. Menangkap makna lagu 
sederhana. 
pesan moral 
Unsur kebahasaan 
(1) Kata, ungkapan, 
dan tata bahasa 
dalam karya seni 
berbentuk lagu. 
(2) Ejaan dan tulisan 
tangan dan cetak 
yang jelas dan rapi. 
(3) Ucapan, tekanan 
kata, intonasi, 
ketika 
mempresentasikan 
secara lisan 
Topik 
Keteladanan tentang 
perilaku yang 
menginspirasi.  
didengar 
Mempertanyakan 
 Dengan bimbingan dan arahan guru, siswa 
mempertanyakan antara lain perbedaan 
pesan yang ada dalam lagu bahasa Inggris, 
perbedaan lagu dalam bahasa Inggris 
dengan yang ada dalam bahasa Indonesia. 
 Siswa memperoleh pengetahuan tambahan 
tentang kosa kata dan pesan dalam lagu 
Mengeksplorasi 
 Siswa membacakan lirik lagu yang disalin 
kepada teman sebangku 
 Siswa menyanyikan lagu yang disalin 
dengan pengucapan dan tekanan kata 
yang tepat 
 Siswa berdiskusi tentang pesan lagu yang 
didengar 
Mengasosiasi 
 Secara individu siswa membandingkan 
pesan yang terdapat dalam beberapa lagu 
yang dibaca/didengar 
 Siswa membuat kumpulan lagu- lagu yang 
bertema perdamaian dengan menyalin 
Mengkomunikasikan  
  Siswa melaporkan  kumpulan lagu favorit 
mereka yang sudah dianalis tentang 
pesan di dalam lagu-lagu tersebut 
 Antarsiswa melakukan penilaian terhadap 
peduli, kerjasama dan cinta 
damai dalam melaksanakan 
Komunikasi 
- Ketepatan dan kesesuaian 
dalam pengucapan dan 
penyalinan lirik lagu 
- Kesungguhan siswa dalam 
proses pembelajaran dalam 
setiap tahapan 
Portofolio 
 Kumpulan kemajuan siswa 
berupa kumpulan lagu yang 
disalin dengan tulisan tangan 
beserta kesan terhadap lagu 
 kumpulan hasil tes dan 
latihan. 
 Catatan atau rekaman 
penilaian diri dan penilaian 
sejawat, berupa komentar 
atau cara penilaian lainnya 
 Penilaian Diri dan Penilaian 
Sejawat 
Bentuk: diary, jurnal, format 
khusus,  komentar, atau bentuk 
penilaian lain 
 
 Koran/ majalah 
berbahasa Inggris 
 www.dailyenglish.co
m 
 http://americanengli
sh.state.gov/files/ae
/resource_files 
 http://learnenglish.b
ritishcouncil.org/en/ 
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kumpulan lagu yang dibuat.  
 
  
 
 
 
 
 
 
 
 
 
 
APPENDIX 3 
Students’ Test Score (Try out) of Validity and Reliability 
 
 
 
 
 
 
  
Students’ Test Score (Try out) of Validity and Reliability 
 
Student no. 
Item no. 
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 
Student 1 1 0 0 0 0 0 1 0 1 1 0 0 1 0 0 1 0 0 0 0 0 0 0 1 0 
student 2 0 1 0 0 0 0 1 1 0 0 0 0 0 0 0 1 0 0 1 0 1 0 0 1 0 
student 3 1 1 0 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 0 1 1 0 1 1 
student 4 0 0 0 0 0 0 0 0 0 0 0 0 0 0 1 0 0 0 0 1 0 0 1 0 1 
student 5 1 1 1 0 0 1 0 0 0 0 1 0 0 0 0 0 1 1 1 0 1 0 1 1 0 
student 6 0 0 0 0 1 0 0 1 0 0 1 0 1 0 0 0 1 1 0 1 1 1 0 1 0 
student 7 1 0 0 1 1 1 1 1 0 1 0 1 1 0 0 0 1 1 0 0 0 1 1 0 0 
student 8 1 1 0 1 1 1 1 0 1 1 1 1 1 1 0 1 1 1 1 0 1 1 0 1 1 
student 9 1 1 1 1 1 1 1 1 1 0 0 1 1 1 1 0 1 1 0 0 1 1 1 1 0 
student 10 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 0 1 1 0 0 1 1 1 1 0 
student 11 1 1 1 0 1 1 0 0 0 1 1 0 0 1 1 1 1 1 1 1 0 1 1 0 0 
student 12 0 0 1 1 1 1 0 1 1 1 1 1 0 1 0 0 1 0 1 0 0 0 1 0 0 
student 13 0 1 1 1 0 0 0 0 1 1 0 1 0 0 0 1 1 1 0 1 0 0 1 1 0 
student 14 1 1 1 1 1 1 1 0 1 1 1 1 1 0 0 1 0 0 1 0 0 1 1 0 1 
student 15 0 0 1 1 1 1 1 1 1 1 1 1 0 1 1 1 0 1 1 1 0 1 1 0 1 
student 16 1 1 0 0 0 1 0 0 0 1 1 0 1 0 0 0 0 0 0 0 1 1 1 0 0 
student 17 1 1 1 1 1 0 1 1 1 1 1 1 1 0 1 1 0 1 0 0 0 1 1 1 1 
student 18 1 0 0 1 1 1 1 1 1 1 1 1 1 0 0 0 0 1 1 0 0 1 0 1 1 
student 19 1 1 1 1 1 0 1 1 1 1 1 1 1 1 0 0 0 0 0 1 1 1 1 1 1 
student 20 0 1 0 1 0 0 0 1 0 0 0 0 1 0 1 1 0 0 1 1 0 0 0 0 1 
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Students’ Questionnaire Score (Try out) of Validity and 
Reliability 
 
 
 
 
 
 
 
 
 
 
  
Students’ Questionnaire Score (Try out) of Validity and Reliability 
 
Student no. 
Item no. 
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 
Student 1 4 4 4 4 3 2 3 4 3 4 4 4 4 5 4 5 5 3 4 4 3 4 4 4 3 
Student 2 4 4 3 4 3 2 3 5 1 5 5 5 5 5 5 5 5 3 4 4 4 5 5 5 4 
Student 3 4 4 4 4 3 3 2 5 1 5 5 4 5 5 5 5 5 4 4 4 4 5 5 4 5 
Student 4 5 5 5 5 3 2 2 5 2 4 5 4 5 4 5 4 4 3 4 4 4 4 4 4 5 
Student 5 5 4 4 4 3 2 2 5 3 4 5 4 5 4 5 4 4 3 4 4 4 4 4 5 3 
Student 6 5 4 5 5 2 2 2 4 2 4 4 4 3 4 4 3 3 2 4 4 3 3 4 3 4 
Student 7 3 3 3 3 3 1 3 4 3 3 4 4 4 3 4 3 4 2 3 4 3 3 3 3 3 
Student 8 5 5 4 5 2 2 1 4 1 4 4 5 4 4 4 4 5 2 4 4 3 4 4 3 4 
Student 9 5 5 5 4 3 2 2 4 1 4 4 4 3 4 4 4 4 3 4 4 4 4 4 4 3 
Student 10 4 4 4 3 2 2 2 4 2 4 4 4 5 4 4 4 4 2 4 4 3 4 4 4 4 
Student 11 3 3 4 3 4 2 2 4 2 4 4 4 3 4 4 4 4 3 3 4 4 4 4 3 3 
Student 12 4 4 4 4 3 2 3 5 1 5 5 5 5 5 5 5 5 3 5 5 5 5 5 4 3 
Student 13 4 4 4 3 3 2 3 4 1 3 4 4 4 3 4 4 4 2 4 4 3 4 3 3 4 
Student 14 4 4 4 3 2 2 2 4 3 3 3 3 4 3 4 4 4 3 4 4 3 4 3 4 3 
Student 15 5 4 5 4 3 2 2 3 3 3 3 3 4 3 3 4 4 2 4 3 3 4 3 4 4 
Student 16 4 4 4 4 2 2 1 4 1 3 4 4 4 3 4 5 4 2 4 4 4 4 3 3 3 
Student 17 3 4 4 3 2 2 1 4 2 4 5 5 5 4 4 4 5 2 4 4 4 4 4 4 4 
Student 18 4 3 4 3 2 2 1 4 1 3 4 4 4 3 4 4 4 2 3 4 4 4 3 3 3 
Student 19 4 3 4 3 2 2 3 4 2 3 3 3 4 3 4 5 5 3 3 4 3 5 3 4 3 
Student 20 4 4 5 5 2 2 3 5 1 4 5 4 5 4 5 5 5 3 4 5 3 5 4 5 3 
 
  
 
 
 
 
 
 
 
 
 
 
APPENDIX 5 
Score of Students’ Test 
 
 
 
 
 
 
 
 
 
 
  
Score of Students’ Test 
Student 
no. 
Item no. 
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 
Student 1 1 1 1 1 1 1 1 1 1 1 1 0 0 1 1 0 0 1 1 1 0 1 1 1 1 
Student 2 1 1 1 1 1 1 1 1 1 1 1 0 0 1 1 0 1 1 1 1 0 1 1 1 1 
Student 3 1 1 1 1 1 1 0 1 0 1 1 0 0 1 1 1 1 1 1 1 0 1 1 1 1 
Student 4 1 1 1 1 1 1 0 0 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 0 
Student 5 0 1 1 1 1 1 1 1 0 1 0 0 0 0 0 1 0 1 0 1 0 1 1 0 0  
Student 6 1 1 1 1 1 1 1 0 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
Student 7 0 1 1 1 1 1 1 1 0 1 0 0 0 0 0 1 1 1 0 1 0 1 1 0 0 
Student 8 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 0 
Student 9 1 1 1 1 1 1 0 1 0 1 0 0 0 1 1 1 1 1 1 1 0 0 1 0 1 
Student 10 1 1 1 1 1 1 0 1 1 1 1 0 0 1 1 0 1 1 1 1 1 1 1 1 1 
Student 11 1 1 1 1 1 1 0 1 1 1 0 0 0 1 1 1 1 1 1 1 0 0 1 0 1 
Student 12 1 1 1 1 0 0 0 0 1 1 1 0 0 1 1 1 0 1 1 0 0 1 1 1 1 
Student 13 0 1 1 1 1 1 0 1 0 1 0 0 0 0 0 1 1 1 1 0 0 0 1 1 1 
Student 14 1 1 1 1 0 1 1 0 1 1 1 0 1 0 0 1 0 1 1 1 1 1 0 1 1 
Student 15 0 1 1 1 1 1 0 1 0 0 0 0 0 0 0 1 1 1 1 1 0 0 1 0 0 
Student 16 1 1 1 1 1 1 0 1 1 1 1 1 0 1 1 1 0 1 1 1 0 1 1 1 0 
Student 17 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 
Student 18 1 1 0 1 0 1 1 0 0 1 1 0 1 0 1 1 1 0 1 0 1 0 1 1 1 
Student 19 1 0 0 0 1 1 0 1 0 1 0 0 0 1 0 0 1 1 1 0 0 1 1 1 1 
Student 20 1 1 1 1 0 1 0 0 0 1 1 0 1 1 1 1 0 1 1 1 0 1 0 1 1 
Student 21 1 0 0 0 1 0 1 0 0 0 1 0 0 1 0 0 0 0 0 0 0 1 0 0 0 
Student 22 1 0 1 1 1 1 0 0 1 1 1 1 0 0 1 0 0 1 1 0 1 0 0 0 1 
Student 23 1 1 0 1 0 1 1 1 1 1 1 1 1 1 1 0 0 1 1 1 1 1 1 1 1 
Student 24 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 0 
Student 25 1 1 0 0 0 1 0 0 1 1 0 1 0 0 0 0 0 1 1 0 0 0 0 0 1 
Student 26 1 0 1 1 1 1 0 1 1 1 1 1 1 1 1 0 0 1 0 0 1 1 1 1 1 
  
Student 27 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
Student 28 1 0 0 1 0 1 0 0 1 1 1 1 0 0 1 0 0 1 0 0 0 0 1 1 0 
Student 29 1 0 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 0 1 0 1 1 1 1 1 
Student 30 1 1 1 0 1 1 1 1 1 0 0 1 1 1 0 1 1 1 1 1 1 1 1 1 0 
Student 31 1 1 1 1 0 1 0 0 1 0 1 1 1 1 0 0 1 1 1 1 0 0 1 0 1 
Student 32 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
Student 33 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 0 1 1 1 1 
Student 34 1 1 1 1 1 1 1 0 1 1 1 0 0 1 1 0 1 1 1 0 0 1 1 1 1 
Student 35 1 1 1 1 1 1 0 0 1 1 1 0 0 1 1 0 1 1 1 0 0 1 1 1 1 
Student 36 1 1 1 1 1 1 1 0 1 1 1 0 1 1 1 0 1 1 0 1 0 1 1 1 0 
Student 37 1 1 1 1 1 1 0 0 1 1 1 1 1 1 1 0 1 1 0 1 1 1 1 1 1 
Student 38 1 1 1 1 1 1 0 0 1 1 1 1 1 1 1 1 1 1 0 1 1 1 0 1 0 
Student 39 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 0 1 1 0 1 1 1 1 1 1 
Student 40 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 
 
  
 
 
 
 
 
 
 
 
 
 
APPENDIX 6 
Score of Students’ Questionnaire 
 
 
 
 
 
 
 
 
 
 
  
Score of Students’ Questionnaire 
 
Student no. 
Item no. 
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 
Student 1 4 4 4 4 3 4 3 2 3 3 4 4 4 4 4 2 3 4 4 2 4 
Student 2 5 5 5 5 5 5 5 5 5 4 5 5 5 5 5 5 4 5 5 1 3 
Student 3 5 5 5 4 4 5 4 5 4 1 4 3 4 2 4 5 4 4 4 4 4 
Student 4 2 3 3 5 5 5 4 3 4 5 5 4 5 3 3 3 5 3 3 3 3 
Student 5 3 5 4 4 4 5 3 5 4 4 5 5 4 3 4 4 4 4 4 3 3 
Student 6 3 4 3 4 3 3 3 4 4 2 4 4 3 5 5 5 3 4 4 1 3 
Student 7 5 4 5 4 4 3 4 2 4 2 4 4 4 5 4 4 4 3 4 2 4 
Student 8 5 5 5 5 3 4 4 4 4 4 5 5 5 5 5 4 3 4 5 3 5 
Student 9 5 4 5 4 4 3 4 3 2 4 3 3 3 4 4 3 4 3 4 5 4 
Student 10 4 3 2 3 4 4 3 4 3 2 4 4 2 4 3 4 3 4 3 4 4 
Student 11 5 4 3 3 3 4 3 3 4 5 5 4 4 3 4 4 4 3 3 3 3 
Student 12 2 4 5 4 4 4 3 2 4 3 5 3 4 5 4 4 3 4 4 2 3 
Student 13 5 2 4 5 3 4 2 2 2 2 4 5 2 5 2 4 2 4 4 1 4 
Student 14 3 3 4 4 4 4 3 3 4 4 4 3 3 3 4 3 4 4 4 3 3 
Student 15 3 3 4 5 4 3 2 2 4 2 4 5 3 5 3 5 3 5 4 3 4 
Student 16 4 4 4 5 5 4 5 4 5 5 4 5 2 5 2 4 2 5 4 2 4 
Student 17 4 3 4 4 2 3 3 3 3 2 4 4 3 4 4 3 4 4 4 4 3 
Student 18 5 4 2 5 3 5 3 5 4 4 1 1 3 5 5 4 3 4 1 5 4 
Student 19 5 4 4 4 5 5 3 3 4 4 4 3 4 4 4 1 4 4 3 1 2 
Student 20 4 4 4 4 4 4 4 3 5 3 4 3 3 4 4 3 2 3 2 5 2 
  
Student 21 5 2 5 5 4 4 4 3 5 3 5 5 3 5 5 5 3 4 5 2 5 
Student 22 4 2 4 3 2 4 2 3 3 4 4 4 2 4 5 4 4 4 4 4 3 
Student 23 5 3 3 5 2 3 2 3 4 4 5 5 2 4 5 5 4 5 3 2 2 
Student 24 5 4 4 4 3 4 2 3 4 4 5 4 3 5 4 4 3 4 4 2 3 
Student 25 5 3 3 4 2 4 2 2 4 3 4 4 2 5 4 4 3 4 4 5 3 
Student 26 5 4 4 4 3 4 2 4 4 3 5 5 2 5 4 5 4 4 4 2 2 
Student 27 4 3 3 5 3 3 3 4 4 3 4 5 2 5 5 4 2 4 4 1 3 
Student 28 5 2 4 3 3 4 2 2 3 2 4 4 2 5 5 2 4 3 2 1 2 
Student 29 5 4 5 5 2 4 3 2 5 2 5 5 3 4 5 5 4 4 4 2 4 
Student 30 5 3 4 4 2 2 3 3 2 2 4 5 3 4 3 4 2 4 5 2 3 
Student 31 4 4 3 3 5 4 4 3 4 3 4 4 3 5 5 5 4 4 3 3 3 
Student 32 4 5 3 5 2 4 2 3 3 4 3 2 3 5 5 5 4 5 3 1 3 
Student 33 5 5 3 3 2 3 1 5 3 2 2 2 4 5 4 5 3 5 3 3 4 
Student 34 5 4 4 4 3 3 4 4 4 3 4 3 4 4 4 4 4 4 4 3 3 
Student 35 5 4 5 4 4 4 4 3 3 3 5 5 3 4 4 4 3 5 5 3 5 
Student 36 5 4 5 5 4 3 3 4 3 4 3 4 5 4 3 4 3 4 5 4 3 
Student 37 4 3 3 4 4 3 3 4 5 5 4 4 4 5 4 4 4 3 3 4 3 
Student 38 3 2 3 4 3 4 3 4 3 4 4 3 3 4 3 2 3 4 3 3 4 
Student 39 5 4 3 4 4 3 4 4 3 4 3 4 3 5 3 4 3 4 4 3 4 
Student 40 5 2 4 4 4 5 3 4 1 2 2 3 4 2 4 4 4 3 4 4 2 
 
  
 
 
 
 
 
 
 
 
 
 
APPENDIX 7 
Questionnaire 
 
 
 
 
 
 
 
 
 
 
  
QUESTIONNAIRE  
Name  : 
Class  : 
Instructions (petunjuk) 
1. This questionnaire is written for collecting data of the research purpose only. 
(Angket ini hanya bertujuan untuk mengumpulkan data dan penelitian ilmiah). 
2. This questionnaire does not influence your score, so please answer each question 
honestly. 
(Angket ini tidak mempengaruhi nilai anda, diharapkan untuk menjawab setiap 
pertanyaan dengan jujur). 
3. You are required to circle (O) each statement on the answer that you think appropriate 
for your choice. 
(Berikan tanda lingkaran (O) pada setiap pernyataan yang menurut anda sesuai 
dengan pilihan anda). 
4. Thank you for your participation. 
(Terimakasih atas partisipasi anda). 
 
The Description of Scale 
Scale Category 
1 Strongly Disagree (sangat tidak setuju) 
2 Disagree (tidak setuju)  
3 Neither Agree nor Disagree (netral) 
4 Agree (setuju) 
5 Strongly Agree (Sangat Setuju) 
 
No Statements (Pernyataan) Response (Respon) 
1. 
It is difficult for me to comprehend the descriptive text I 
read if the environment is noisy (saya kesulitan 
memahami teks deskriptif yang saya baca apabila 
keadaan di sekitar saya berisik) 
5 4 3 2 1 
2. 
I am not interested in reading descriptive text when the 
topic of the text is not interesting. So, my comprehension 
about the text is bad (saya tidak tertarik membaca teks 
deskriptif ketika topik teks yang saya baca tidak 
5 4 3 2 1 
 
  
menarik. Sehingga pemahaman saya terntang teks 
tersebut buruk). 
3. 
I feel unconfident when I try to comprehend the 
descriptive text, so it disturbs my reading comprehension 
of the text. (saya merasa tidak percaya diri saat  saya 
mencoba untuk memahami teks deskriptif jadi itu 
mengganggu pemahaman membaca saya terhadap teks 
tersebut). 
5 4 3 2 1 
4. 
I am able to comprehend the descriptive text I read easily 
if the text consists of vocabulary that I know. (saya 
mampu memahami teks deskriptif yang saya baca 
apabila teks tersebut mengangung kata kata yang saya 
ketahui). 
5 4 3 2 1 
5. 
I am able to comprehend the descriptive text I read if the 
text uses vocabulary that I know (saya mampu 
memahami teks deskriptif yang saya baca jika teks 
tersebut menggunakan kosakaya yang saya ketahui). 
5 4 3 2 1 
6. 
I am not interested in reading descriptive text if the text 
discusses the monotonous material. So, my 
comprehension about the text is bad (saya tidak tertarik 
membaca teks deskriptif apabila teks tersebut membahas 
materi yang monoton (itu-itu saja). Sehingga 
pemahaman saya terntang teks tersebut buruk. 
5 4 3 2 1 
7. 
It is difficult for me to comprehend the descriptive text 
when the environment is dirty or stinky (saya kesulitan 
memahami teks deskriptif yang apabila lingkungan di 
sekitar saya kotor atau bau) 
5 4 3 2 1 
8. 
It is difficult for me to comprehend the descriptive text I 
read because I cannot read English text fluently. (Sulit 
bagi saya untuk memahami teks deskriptif yang saya 
baca karena saya tidak dapat membaca teks Bahasa 
Inggris dengan lancar). 
5 4 3 2 1 
9. I am able to comprehend the descriptive text I read easily 5 4 3 2 1 
  
if the text uses the familiar grammar and easily 
recognizable (saya mampu memahami teks deskriptif 
dengan mudah apabila teks tersebut menggunakan tata 
bahasa yang sederhana dan mudah dikenali). 
10. 
I often worry when I read the descriptive text while 
doing homework. So it disturbs my reading 
comprehension of the text (saya sering khawatir saat 
saya membaca teks deskriptif pada saat mengerjakan 
pekerjaan rumah (PR). Jadi, itu mengganggu 
pemahaman membaca saya terhadap teks tersebut). 
5 4 3 2 1 
11. 
It is difficult for me to comprehend the descriptive text 
when the environment condition is too cool or hot (saya 
kesulitan memahami teks deskriptif apabila kondisi 
lingkungan di sekitar saya terlalu dingin atau panas) 
5 4 3 2 1 
12. 
It is difficult for me to comprehend the descriptive text 
because this text genre is not interesting (saya sulit 
memahami teks deskriptif karena bagi saya jenis text ini 
tidak menarik) 
5 4 3 2 1 
13. 
I often worry about reading activity with limited time in 
the classroom. So, it disturbs my reading comprehension 
of the text (saya sering khawatir tentang kegiatan 
membaca dengan waktu yang terbatas di ruangan kelas. 
Jadi, itu mengganggu pemahaman membaca saya 
terhadap teks tersebut). 
5 4 3 2 1 
14. 
It is difficult for me to comprehend the descriptive text 
when the language used is too complicated (saya sulit 
memahami teks deskriptif apabila bahasa yang 
digunakan terlalu rumit). 
5 4 3 2 1 
15. 
It is difficult for me to comprehend the descriptive text I 
read if the text uses the unfamiliar idiom (saya sulit 
untuk memahami teks deskriptif yang saya baca apabila 
teks tersebut menggunakan majas yang tidak saya 
ketahui /tidak umum). 
5 4 3 2 1 
  
16. 
I am able to comprehend descriptive text I read easily if I 
am reading for enjoyment. (Saya mampu memahami teks 
deskriptif yang saya baca dengan mudah jika saya 
membaca untuk kesenangan pribadi). 
5 4 3 2 1 
17. 
I am able to comprehend the descriptive text I read easily 
if the text is simpler (saya mampu memahami teks 
deskriptif yang saya baca dengan mudah apabila teks 
tersebut lebih sederhana). 
5 4 3 2 1 
18. 
I can comprehend the descriptive text easily if there is a 
strong motivation as a reader from myself (saya akan 
mampu memahami teks deskriptif dengan mudah jika 
ada motivasi yang kuat sebagai pembaca dari dalam diri 
saya sendiri). 
5 4 3 2 1 
19. 
I am able to comprehend the descriptive text I read easily 
if there is the clues of context of the text(saya mampu 
memahami teks deskriptif yang saya baca dengan mudah 
apabila terdapat petunjuk konteks dari teks tersebut) 
5 4 3 2 1 
20. 
It is difficult for me to comprehend the descriptive text 
when the room’s condition is too dim or bright (saya 
kesulitan memahami teks deskriptif apabila kondisi 
ruangan terlalu redup atau terang) 
5 4 3 2 1 
21. 
It is difficult for me to comprehend the descriptive text I 
read if there is a discrepancy between the meaning I 
comprehend and what the text tells. (saya sulit 
memahami teks deskriptif yang saya baca apabila 
terdapat perbedaan antara makna yang saya pahami 
dan makna yang diceritakan di dalam teks ). 
5 4 3 2 1 
22. 
I often worry when I read the descriptive text while 
examination. So it disturbs my reading comprehension of 
the text (saya sering khawatir saat saya membaca teks 
deskriptif pada saat ujian. Jadi, itu mengganggu 
pemahaman membaca saya terhadap teks tersebut). 
5 4 3 2 1 
23. It is difficult for me to comprehend the descriptive text I 5 4 3 2 1 
  
read if the text uses the unfamiliar words (saya sulit 
untuk memahami teks deskriptif yang saya baca jika teks 
tersebut menggunakan kosa kata yang tidak saya kenali) 
24. 
I am able to comprehend the descriptive text I read if the 
environment condition is safe (saya kesulitan memahami 
teks deskriptif yang saya baca apabila kondisi 
lingkungan tidak bermasalah/tidak berbahaya). 
5 4 3 2 1 
25. 
It is difficult for me to comprehend the descriptive text if 
I get coercion (saya akan sulit memahami teks deskriptif 
apabila terdapat paksaan). 
5 4 3 2 1 
 
  
QUESTIONNAIRE  
Name  : 
Class  : 
Instructions (petunjuk) 
1. This questionnaire is written for collecting data of the research purpose only. 
(Angket ini hanya bertujuan untuk mengumpulkan data dan penelitian ilmiah). 
2. This questionnaire does not influence your score, so please answer each question 
honestly. 
(Angket ini tidak mempengaruhi nilai anda, diharapkan untuk menjawab setiap 
pertanyaan dengan jujur). 
3. You are required to circle (O) each statement on the answer that you think appropriate 
for your choice. 
(Berikan tanda lingkaran (O) pada setiap pernyataan yang menurut anda sesuai 
dengan pilihan anda). 
4. Thank you for your participation. 
(Terimakasih atas partisipasi anda). 
 
The Description of Scale 
Scale Category 
1 Strongly Disagree (sangat tidak setuju) 
2 Disagree (tidak setuju)  
3 Undecided (ragu-ragu) 
4 Agree (setuju) 
5 Strongly Agree (Sangat Setuju) 
 
No Statements (Pernyataan) Response (Respon) 
1. 
I am able to comprehend the descriptive text I read easily 
if the text consists of vocabulary that I know. (saya 
mampu memahami teks deskriptif yang saya baca 
apabila teks tersebut mengangung kata kata yang saya 
ketahui). 
5 4 3 2 1 
2. 
I am not interested in reading descriptive text when the 
topic of the text is not interesting. So, my comprehension 
about the text is bad (saya tidak tertarik membaca teks 
5 4 3 2 1 
  
deskriptif ketika topik teks yang saya baca tidak 
menarik. Sehingga pemahaman saya terntang teks 
tersebut buruk). 
3. 
It is difficult for me to comprehend the descriptive text I 
read if the text uses the unfamiliar words (saya sulit 
untuk memahami teks deskriptif yang saya baca jika teks 
tersebut menggunakan kosa kata yang tidak saya kenali). 
5 4 3 2 1 
4. 
I am able to comprehend the descriptive text I read easily 
if there is the clues of context of the text(saya mampu 
memahami teks deskriptif yang saya baca dengan mudah 
apabila terdapat petunjuk konteks dari teks tersebut). 
5 4 3 2 1 
5. 
It is difficult for me to comprehend the descriptive text I 
read because I cannot read English text fluently. (Sulit 
bagi saya untuk memahami teks deskriptif yang saya 
baca karena saya tidak dapat membaca teks Bahasa 
Inggris dengan lancar). 
5 4 3 2 1 
6. 
It is difficult for me to comprehend the descriptive text 
when the environment is dirty or stinky (saya kesulitan 
memahami teks deskriptif yang apabila lingkungan di 
sekitar saya kotor atau bau). 
5 4 3 2 1 
7. 
I often worry when I read the descriptive text while 
doing homework. So it disturbs my reading 
comprehension of the text (saya sering khawatir saat 
saya membaca teks deskriptif pada saat mengerjakan 
pekerjaan rumah (PR). Jadi, itu mengganggu 
pemahaman membaca saya terhadap teks tersebut). 
5 4 3 2 1 
8. 
I am not interested in reading descriptive text if the text 
discusses the monotonous material. So, my 
comprehension about the text is bad (saya tidak tertarik 
membaca teks deskriptif apabila teks tersebut membahas 
materi yang monoton (itu-itu saja). Sehingga 
pemahaman saya terntang teks tersebut buruk. 
5 4 3 2 1 
9. I often worry about reading activity with limited time in 5 4 3 2 1 
  
the classroom. So, it disturbs my reading comprehension 
of the text (saya sering khawatir tentang kegiatan 
membaca dengan waktu yang terbatas di ruangan kelas. 
Jadi, itu mengganggu pemahaman membaca saya 
terhadap teks tersebut). 
10. 
It is difficult for me to comprehend the descriptive text 
when the environment condition is too cool or hot (saya 
kesulitan memahami teks deskriptif apabila kondisi 
lingkungan di sekitar saya terlalu dingin atau panas). 
5 4 3 2 1 
11. 
It is difficult for me to comprehend the descriptive text 
when the language used is too complicated (saya sulit 
memahami teks deskriptif apabila bahasa yang 
digunakan terlalu rumit). 
5 4 3 2 1 
12. 
It is difficult for me to comprehend the descriptive text I 
read if the text uses the unfamiliar idiom (saya sulit 
untuk memahami teks deskriptif yang saya baca apabila 
teks tersebut menggunakan majas yang tidak saya 
ketahui /tidak umum). 
5 4 3 2 1 
13. 
It is difficult for me to comprehend the descriptive text 
because this text genre is not interesting (saya sulit 
memahami teks deskriptif karena bagi saya jenis text ini 
tidak menarik). 
5 4 3 2 1 
14. 
I am able to comprehend the descriptive text I read easily 
if the text uses the familiar grammar and easily 
recognizable (saya mampu memahami teks deskriptif 
dengan mudah apabila teks tersebut menggunakan tata 
bahasa yang sederhana dan mudah dikenali). 
5 4 3 2 1 
15. 
I am able to comprehend descriptive text I read easily if I 
am reading for enjoyment. (Saya mampu memahami teks 
deskriptif yang saya baca dengan mudah jika saya 
membaca untuk kesenangan pribadi). 
5 4 3 2 1 
16. 
I can comprehend the descriptive text easily if there is a 
strong motivation as a reader from myself (saya akan 
5 4 3 2 1 
  
mampu memahami teks deskriptif dengan mudah jika 
ada motivasi yang kuat sebagai pembaca dari dalam diri 
saya sendiri). 
17. 
It is difficult for me to comprehend the descriptive text 
when the room’s condition is too dim or bright (saya 
kesulitan memahami teks deskriptif apabila kondisi 
ruangan terlalu redup atau terang). 
5 4 3 2 1 
18. 
I am able to comprehend the descriptive text I read easily 
if the text is simpler (saya mampu memahami teks 
deskriptif yang saya baca dengan mudah apabila teks 
tersebut lebih sederhana). 
5 4 3 2 1 
19. 
It is difficult for me to comprehend the descriptive text I 
read if there is a discrepancy between the meaning I 
comprehend and what the text tells. (saya sulit 
memahami teks deskriptif yang saya baca apabila 
terdapat perbedaan antara makna yang saya pahami 
dan makna yang diceritakan di dalam teks ). 
5 4 3 2 1 
20. 
I am able to comprehend the descriptive text I read if the 
environment condition is safe (saya kesulitan memahami 
teks deskriptif yang saya baca apabila kondisi 
lingkungan tidak bermasalah/tidak berbahaya). 
5 4 3 2 1 
21. 
I often worry when I read the descriptive text while 
examination. So it disturbs my reading comprehension of 
the text (saya sering khawatir saat saya membaca teks 
deskriptif pada saat ujian. Jadi, itu mengganggu 
pemahaman membaca saya terhadap teks tersebut). 
5 4 3 2 1 
 
 
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
 
  
 
 
 
 
 
 
 
 
 
 
APPENDIX 8 
Test 
 
 
 
 
 
 
 
 
 
 
  
Respondent :  
The tenth grade students’ at SMAIT Al Fityah Pekanbaru. 
Name  : 
Class  : 
Instructions: 
1. Write down your name and class on the appropriate place. 
2. This test is used for a research purpose only. 
3. Choose the best answer for the questions below by giving a cross mark (x) on A, B, C 
or D for the alternative answer that you choose. 
4. The time given is 50 minutes. 
5. The test consists of 25 items. 
6. Thank you so much for your participation. 
Direction : 
 Read the text and answer the following questions based on your own answer. 
Read the following text to answer question 1-5. 
TANJUNG PUTING NATIONAL PARK 
Tanjung Puting National Park is an internationally famous ecotourism destination, 
which is located in the southwest of Central Kalimantan peninsula. Visitors from foreign 
countries come to this park because of its amazing nature. This is called a park, but unlike 
any park that you have seen in your city, this is a jungle! It is a real jungle, which is home to 
the most interesting animal in the world: orangutans.  
Though the park is home to many animals, seeing orangutans is usually the visitors’ 
main reason to visit the park. Orangutans, which literally mean the man of the forest, are the 
largest arboreal animal on the planet. Most of their lives are spent in trees where orangutans 
travel from branch to branch by climbing or swinging with their long arms.     
To see orangutans, we should go to Camp Leakey, which is located in the heart of 
Tanjung Puting National Park.  Camp Leakey is a rehabilitation place for ex-captive orang 
utans and also a preservation site. It is also a famous center for research about orangutans 
 
  
which has been conducted by the famous primatologist Dr. Birute Galdikas since 1971. Here 
visitors can see daily feedings to orangutans at jungle platforms as part of the rehabilitation 
process to their natural habitat. This event gives them opportunity to see orangutans up close.    
To reach the place, we should take a boat down Sekonyer River. The boat is popularly 
called perahu klotok which is a boathouse that can accommodate four people. The trip by the 
boat to Camp Leakey takes three days and two nights. You sleep, cook, and eat in that klotok, 
night and day during your journey into the jungle. 
The traveling in the boat offers an unforgettable experience. In daylight, on your way 
to Camp Leakey, you can see trees filled with proboscis monkeys, monkeys that have 
enormous snout which can only be found in Kalimantan. The monkeys anxiously await 
klotok arrivals. A troop of 30 light-brown monkeys may plunge from branches 10 meters or 
higher into the river and cross directly in front of the boat. These monkeys know that the 
boat’s engine noise and the threat of its propeller scare crocodiles, which find these chubby 
monkeys delicious. At night, you can enjoy the clear sky and the amazingly bright stars as the 
only lights for the night.  
With such exotic nature, no wonder many tourists from foreign countries who love 
ecotourism frequently visit Tanjung Puting National Park. What about you? 
1. What is the main idea of the third paragraph? 
A. To see orangutans, we should go to Camp Leakey, which is located in the heart of 
Tanjung Puting National Park.   
B. This event gives them opportunity to see orangutans up close.    
C. It is also a famous center for research about orangutans. 
D. Camp Leakey is a rehabilitation place for ex-captive orang utans and also a 
preservation site. 
2. What is the purpose of the text above? 
A. To entertain the reader about tanjung puting national park. 
B. To describe tanjung puting national park. 
C. To retell the reader about the animals in tanjung puting national park. 
D. To persuade the reader to come to tanjung puting national park. 
3. The first paragraph in the text above is called... 
A. Re-orientation. 
B. Description. 
  
C. Identification. 
D. Event. 
4. What can you infer from the paragraph 2? 
A. The visitors’ main reason to visit the park is to play in the park. 
B. The visitors’ main reason to visit the park is to see the amazing nature. 
C. The visitors’ main reason to visit the park is to play in the jungle. 
D. The visitors’ main reason to visit the park is to see orangutans. 
5. The correct language feature of the descriptive text above in the following sentence 
is... 
A. Though the park was home to many animals, seeing orangutans is usually the 
visitors’ main reason to visit the park. 
B. Though the park has been home to many animals, seeing orangutans is usually the 
visitors’ main reason to visit the park. 
C. Though the park is home to many animals, seeing orangutans is usually the 
visitors’ main reason to visit the park. 
D. Though the park will be home to many animals, seeing orangutans is usually the 
visitors’ main reason to visit the park. 
Read the following text to answer question 6-10. 
Taj Mahal 
Taj Mahal, an epitome of love, is actually a mausoleum. Standing majestically on the 
banks of River Yamuna, the Taj Mahal is synonymous to love and romance. Taj Mahal was 
constructed by Mughal Emperor Shah Jahan in the memory of his beloved wife and queen. 
The name “Taj Mahal” was derived from the name of Shah Jahan’s wife, Mumtaz Mahal, 
which means crown of palaces.  
Taj Mahal represents the finest architectural and artistic achievement.  The 
mausoleum was constructed of pure white marble. The white marble is inlaid with semi-
precious stones (including jade, crystal, lapis lazuli, amethyst and turquoise) that form the 
intricate designs. Its central dome reaches a height of 240 feet (73 meters). The dome is 
surrounded by four smaller domes. Four slender towers, or minarets, stand at the corners.  
Inside the mausoleum, an octagonal marble chamber adorned with carvings and semi-
precious stones house the false tomb of Mumtaz Mahal. Her actual remains lie below, at 
garden level.  
  
Taj Mahal shows shades of magnificent beauty at different time during the day. At 
dawn when the first rays of the sun hits the dome of this epic monument, it radiates like a 
heavenly pinkish palace. At daytime, when the sky is bright and clear, the Taj looks milky 
white. At a moonlit night when the full moon rays fall on the glistening white marble, the 
cool moon rays reflect back from the white marble and give the Taj Mahal a tinge of blue 
color. It’s simply breathtaking!  With such beauty, no wonder that Taj Mahal becomes one of 
the the Seven Wonders of the World. 
6. The goal of the text is... 
A. To tell the readers how to visit Taj Mahal. 
B. To persuade the readers to visit Taj Mahal. 
C. To tell the readers about the description of Taj Mahal. 
D. To entertain the readers about the story of Taj Mahal. 
7. The correct language feature of the descriptive text above in the following sentence 
is... 
A. Taj Mahal is showing shades of magnificent beauty at different time during the 
day. 
B. Taj Mahal shows shades of magnificent beauty at different time during the day. 
C. Taj Mahal showed shades of magnificent beauty at different time during the day. 
D. Taj Mahal has shown shades of magnificent beauty at different time during the 
day. 
8. What is the main idea of the last paragraph? 
A. Taj Mahal shows shades of magnificent beauty at different time during the day. 
B. At daytime, when the sky is bright and clear, the Taj looks milky white. 
C. It’s simply breathtaking!  With such beauty, no wonder that Taj Mahal becomes 
one of the the Seven Wonders of the World. 
D. A,B, and C are wrong 
9.  Paragraph 2 and 3 in the text above are called... 
A. Description. 
B. Re-orientation. 
C. Event. 
D. Identification. 
10. It can be inferred from the first paragraph that Taj Mahal actually is... 
A. a museum. 
  
B. a. Mosque 
C. a castle. 
D. a mausoleum. 
Read the following text to answer question 11-15. 
VISITING NIAGARA FALLS 
Niagara Falls is the collective name for three waterfalls that cross the international 
border between the Canadian province of Ontario and the USA’s state of New York. They 
form the southern end of the Niagara Gorge. From largest to smallest, the three waterfalls are 
the Horseshoe Falls, the American Falls and the Bridal Veil Falls. The Horseshoe Falls lie on 
the Canadian side and the American Falls on the American side. They are separated by Goat 
Island. The smaller Bridal Veil Falls are also located on the American side, separated from 
the other waterfalls by Luna Island. There are various attractions that people can enjoy in 
Niagara Falls, six of them are described here.  
The first to enjoy in Niagara Falls is Cave of the Winds. This attraction helps people 
get closer to the falls and go face-to-face with the pounding waters of the Falls. People can 
get soaked on the Hurricane Deck where they are just feet from the thundering waters. 
Waterproof clothing and sandals are provided. A trip at night when the Falls are illuminated 
in a rainbow of color is really amazing. 
The second charm is Maid of the Mist Boat Tour. It is a world-famous scenic boat 
tour of the American and Canadian Falls for about a half-hour ride. People may access the 
tour via the Observation Tower elevator at Prospect Point in the state park. The boat operates 
mid-May until late October.  
The next to visit in Niagara Falls is Niagara Adventure Theater. Here tourists may 
enjoy the most powerful and involving film experience that brings reality to life on a 45 foot 
screen. Audience members are given the privilege to discover the thundering falls from a 
completely new and exhilarating perspective, and plunge over them. The theater shows 
hourly and free multi-language headsets are made available.  
Niagara Science Museum is another place to visit. It is a sanctuary for the 
preservation and appreciation of old science instruments and philosophical apparatus.  
  
The fifth point of interest is Niagara’s Wax Museum of History. Here, life-size wax 
figures portraying dramatic history of Niagara Falls are presented to guests. They can see 
Fort Niagara Scene, Indian Village, old store, blacksmith and barber shop scenes and how 
electricity is made. Wax figures of Julia Roberts, Princess Diana and many more are 
displayed here, too.  
Finally, people can also enjoy Rainbow Air Helicopter Tours above and around the 
American and Canadian Falls. The tours start from downtown, next to the entrance to the 
Rainbow Bridge, and open from 9am to dusk when weather permits. The tours operate every 
day from second weekend in May until October 31st.  
The Niagara Falls are renowned both for their beauty and as a valuable source of 
hydroelectric power. Managing the balance between recreational, commercial, and industrial 
uses has been a challenge for the stewards of the falls since the 19th century. 
11. Which paragraph in the text above is called identification? 
A. Paragraph 3 
B. Paragraph 4 
C. Paragraph 1 
D. Paragraph 2    
12. The correct language feature of the descriptive text above in the following sentence 
is... 
A. The second charm is Maid of the Mist Boat Tour. 
B. The second charm will be Maid of the Mist Boat Tour. 
C. The second charm was Maid of the Mist Boat Tour. 
D. The second charm would be Maid of the Mist Boat Tour. 
13. The last paragraph tells you about... 
A. The Niagara Falls are renowned for their strength and height. 
B. The Niagara Falls are renowned for their strength and as a valuable source of 
hydroelectric power. 
C. The Niagara Falls are renowned for their height and as a valuable source of 
hydroelectric power. 
D. The Niagara Falls are renowned for their beauty and as a valuable source of 
hydroelectric power. 
 
  
14. What is the aim of the text above? 
A. To tell the readers how to visit Niagara falls. 
B. To describe about some attractions that people can enjoy in Niagara Falls. 
C. To persuade the readers to visit Niagara falls. 
D. To entertain the readers about the story of visiting Niagara falls.  
15. What is the main idea of paragraph 2? 
A. People can get soaked on the Hurricane Deck where they are just feet from the 
thundering waters. 
B. This attraction helps people get closer to the falls and go face-to-face with the 
pounding waters of the falls. 
C. The first to enjoy in Niagara Falls is Cave of the Winds. 
D. A trip at night when the Falls are illuminated in a rainbow of color is really 
amazing. 
Read the following text to answer question 16-20. 
Taka Bonerate Kepulauan Selayar Biosphere Reserve is located in the south of 
Sulawesi between the Flores Sea, Java Sea and Banda Sea which belongs to Selayar Island 
Regency, South Sulawesi Province. It hosts the largest atoll in the Southeast Asia and the 
third largest in the world. 
Coral reefs, mangroves, lagoons, sand dunes and sea grass are the main habitats of the 
reserve. Coral reefs cover 91,382ha and act as a principal habitat for several species. Among 
the different kinds of coral reefs found on the island are atoll reefs, fringing reefs, barrier 
reefs and patch reefs. 
Mangrove forests serve as a barrier against strong sea waves and consequently as a 
shelter and spawning ground for various types of fish, as well as a habitat for numerous 
species of fauna such as birds. The mangrove forests include 22 to 26 species from 14 
families, such as Rhizophora stylosa and Ceriops tagal. 
The reserve has a high level of biodiversity including several protected and threatened 
marine fauna species such as scale turtles, hawksbill turtles, green turtles, napoleon fish, 
dolphins, and fin whales. There are also 34 species of birds, consisting of 12 land bird 
species, 13 shore bird species and 9 species of seabirds. 
  
The reserve has a total population of approximately 125,000 inhabitants of which 
6,700 live in the core area. This is mainly due to the local community inhabited the core area 
prior to its designation as a national park. Selayar Island is inhibited by a variety of local and 
ethnic immigrants of which the Selayar are the major group. Other ethnic groups include 
Bugis, Bajo, Buton, and ethnic Chinese. The principal economic activity is fishery followed 
by tourism.  
16. What is the main idea of the last paragraph? 
A. The principal economic activity is fishery followed by tourism.  
B. Other ethnic groups include Bugis, Bajo, Buton, and ethnic Chinese. 
C. The reserve has a total population of approximately 125,000 inhabitants of which 
6,700 live in the core area. 
D. This is mainly due to the local community inhabited the core area prior to its 
designation as a national park. 
17. Paragraph 2-5 in the text above are called... 
A. Re-orientation. 
B. Description. 
C. Identification. 
D. Event. 
18. Which of the following is the purpose of the text? 
A. To describe Taka Bonerate. 
B. To show the biodiversity in Taka Bonerate. 
C. To inform about people living in Selayar Island. 
D. To tell the readers about flora and fauna in Taka Bonerate. 
19. Which the following adverb does give the additional information in the text? 
A. in the south of Sulawesi  
B. in the west Sumatera 
C. in the west of Sulawesi 
D. in the south of Java 
20. What can you infer from the paragraph 1? 
A. The Taka Bonerate Kepulauan Selayar Biosphere Reserve belongs to Selayar 
Island Province. 
B. The Taka Bonerate Kepulauan Selayar Biosphere Reserve belongs to Selayar City. 
  
C. The Taka Bonerate Kepulauan Selayar Biosphere Reserve belongs to South 
Sulawesi Province. 
D. The Taka Bonerate Kepulauan Selayar Biosphere Reserve belongs to Selayar 
Island Regency. 
Read the following text to answer question 21-25. 
Batu Cermin or Mirror Rock Cave is located near Labuan Bajo, East Nusa Tenggara. 
The cave covers an area over 19 hectares and 75 meters high. The sunlight that breaks on the 
sidelines of the stone is reflected so it gives the impression of gloss on the stone (Mirror 
Cave). The reflection stone later became the origin name of Batu Cermin Cave. 
The stone in Batu Cermin Cave contains salt particles causing the stone sparkle when 
it is exposed to light. To enjoy the gleaming stone, tourists need to go to 20 meters deep with 
a narrow tunnel along 200 meters. In a rainy season, visitors can also enjoy the glowing 
puddle of water in the cave. 
Batu Cermin Cave also has stalactites and stalagmites. It also offers views of fossil 
corals, turtles, and tortoises in the cave wall. The fossil also contains salt particles. The fossil 
scenery looks very clearly. 
There are white long rock formations which close to the incoming sunlight. This cave 
is also enlivened by the presence of animals such as bats, spiders, and crickets. 
The low sunlight in the cave causes the cave quite humid. Therefore, a tour is limited 
only 10 participants only for 30 minutes. Then, they should alternate with the other visitors. 
The visitors must not to touch the stones in the cave because if it is touched human hands, it 
will lose salt particles not sparkle again. 
21. “Batu Cermin or Mirror Rock Cave is located near Labuan Bajo, East Nusa 
Tenggara” (paragraph 1). What kind of tense uses by the sentence? 
A. Future Tense 
B. Present Perfect Tense 
C. Simple Past Tense 
D. Simple Present Tense 
22. Which of the following is the goal of the text? 
A. To tell the readers about Batu Cermin Cave’s structure. 
  
B. To describe Batu Cermin Cave’s structure. 
C. To tell the readers about the story of Batu Cermin Cave. 
D. To explain the beauty of Batu Cermin Cave. 
23. Which paragraph in the text above is called identification? 
A. Paragraph 3 
B. Paragraph 1 
C. Paragraph 4 
D. Paragraph 2  
24. What is the main idea of the last paragraph? 
A. A tour is limited only 10 participants only for 30 minutes. 
B. They should alternate with the other visitors. 
C. The low sunlight in the cave causes the cave quite humid. 
D. The visitors must not to touch the stones in the cave. 
25. It can be inferred from the second paragraph that the cause of the stone sparkle when 
it is exposed to light is... 
A. Batu Cermin Cave contains salt particles. 
B. Batu Cermin Cave contains some kinds of the light. 
C. Batu Cermin Cave contains stalactites and stalagmites. 
D. Batu Cermin Cave contains fossil corals, turtles, and tortoises. 
 
 
 
 
 
 
  
Respondent :  
The tenth grade students’ at SMAIT Al Fityah Pekanbaru. 
Name  : 
Class  : 
Instructions: 
1. Write down your name and class on the appropriate place. 
2. This test is used for a research purpose only. 
3. Choose the best answer for the questions below by giving a cross mark (x) on A, B, C 
or D for the alternative answer that you choose. 
4. The time given is 50 minutes. 
5. The test consists of 25 items. 
6. Thank you so much for your participation. 
Direction : 
 Read the text and answer the following questions based on your own answer. 
Read the following text to answer question 1-5. 
Taj Mahal 
Taj Mahal, an epitome of love, is  actually a mausoleum. Standing wonderfuly on the 
banks of River Yamuna, the Taj Mahal is identical to love and romance. Taj Mahal was 
constructed by Mughal King Shah Jahan in the memory of his beloved wife and queen. The 
name “Taj Mahal” was derived from the name of Shah Jahan’s wife, Mumtaz Mahal, which 
means crown of palaces. 
The finest architectural and artistic achievement is represented by Taj Mahal.  The 
mausoleum was constructed of pure white marble. The white marble is decorated with semi-
precious stones (including jade, crystal, lapis lazuli, amethyst and turquoise) that form the 
complex designs. Its central dome reaches a height of 240 feet (73 meters). The dome is 
surrounded by four smaller domes. Four slender towers, or minarets, stand at the corners.  
Inside the mausoleum, an octagonal marble chamber adorned with carvings and semi-
 
  
precious stones house the false tomb of Mumtaz Mahal. Her actual remains lie below, at 
garden level. 
The shades of magnificent beauty at different time during the day is showed by Taj 
Mahal. At dawn when the first light of the sun hits the dome of this epic monument, it 
radiates like a heavenly pinkish palace. At daytime, when the sky is bright and clear, the Taj 
looks milky white. At a moonlit night when the full moon rays fall on the glistening white 
marble, the cool moon rays reflect back from the white marble and give the Taj Mahal a tinge 
of blue color. It’s simply breathtaking!  With such beauty, no wonder that Taj Mahal 
becomes one of the the Seven Wonders of the World. 
1. What is the purpose of the text above? 
A. To tell the readers about the description of Taj Mahal. 
B. To tell the readers how to visit Taj Mahal. 
C. To entertain the readers about the story of Taj Mahal. 
D. To persuade the readers to visit Taj Mahal. 
2. What is the main idea of the last paragraph? 
A. At daytime, when the sky is bright and clear, the Taj looks milky white. 
B. It’s simply breathtaking!   
C. The shades of magnificent beauty at different time during the day is showed by 
Taj Mahal.  
D. A,B, and C are wrong 
3. The paragraph 2-3 in the text above are called... 
A. Re-orientation. 
B. Description. 
C. Identification. 
D. Event. 
4. It can be inferred from the second paragraph that Taj Mahal actually is... 
A. a mausoleum. 
B. a museum. 
C. a. Mosque 
D. a castle. 
5. The correct language feature of the descriptive text above in the following sentence 
is... 
  
A. Standing wonderfuly on the banks of River Yamuna, the Taj Mahal has been 
identical to love and romance.  
B. Standing wonderfuly on the banks of River Yamuna, the Taj Mahal is identical to 
love and romance.  
C. Standing wonderfuly on the banks of River Yamuna, the Taj Mahal will be 
identical to love and romance.  
D. Standing wonderfuly on the banks of River Yamuna, the Taj Mahal was identical 
to love and romance. 
Read the following text to answer question 6-10. 
VISITING NIAGARA FALLS 
Niagara Falls is the collective name for three waterfalls that cross the international 
border between the Canadian province of Ontario and the USA’s state of New York. They 
form the southern end of the Niagara Gorge. From largest to smallest, the three waterfalls are 
the Horseshoe Falls, the American Falls and the Bridal Veil Falls. The Horseshoe Falls lie on 
the Canadian side and the American Falls on the American side. They are separated by Goat 
Island. The smaller Bridal Veil Falls are also located on the American side, separated from 
the other waterfalls by Luna Island. There are various attractions that people can enjoy in 
Niagara Falls, six of them are described here.  
The first to enjoy in Niagara Falls is Cave of the Winds. This attraction helps people 
get closer to the falls and go face-to-face with the pounding waters of the  Falls. People can 
get soaked on the Hurricane Deck where they are just feet from the thundering waters. 
Waterproof clothing and sandals are provided. A trip at night when the Falls are illuminated 
in a rainbow of color is really amazing. 
The second charm is Maid of the Mist Boat Tour. It is a world-famous scenic boat 
tour of the American and Canadian Falls for about a half-hour ride. People may access the 
tour via the Observation Tower elevator at Prospect Point in the state park. The boat operates 
mid-May until late October.  
The next to visit in Niagara Falls is Niagara Adventure Theater. Here tourists may 
enjoy the most powerful and involving film experience that brings reality to life on a 45 foot 
screen. Audience members are given the priviledge to discover the thundering Falls from a 
  
completely new and exhilarating perspective, and plunge over them. The theater shows 
hourly and free multi-language headsets are made available.  
Niagara Science Museum is another place to visit. It is a sanctuary for the 
preservation and appreciation of old science instruments and philosophical apparatus.  
The fifth point of interest is Niagara’s Wax Museum of History. Here, life-size wax 
figures portraying dramatic history of Niagara Falls are presented to guests. They can see 
Fort Niagara Scene, Indian Village, old store, blacksmith and barber shop scenes and how 
electricity is made. Wax figures of Julia Roberts, Princess Diana and many more are 
displayed here, too.  
Finally, people can also enjoy Rainbow Air Helicopter Tours above and around the 
American and Canadian Falls. The tours start from downtown, next to the entrance to the 
Rainbow Bridge, and open from 9am to dusk when weather permits. The tours operate every 
day from second weekend in May until October 31st.  
The Niagara Falls are renowned both for their beauty and as a valuable source of 
hydroelectric power. Managing the balance between recreational, commercial, and industrial 
uses has been a challenge for the stewards of the falls since the 19th century. 
6. The last paragraph tells you about... 
A. The Niagara Falls are renowned for their beauty and as a valuable source of 
hydroelectric power. 
B. The Niagara Falls are renowned for their strength and height. 
C. The Niagara Falls are renowned for the height and as a valuable source of 
hydroelectric power. 
D. The Niagara Falls are renowned for their strength and as a valuable source of 
hydroelectric power. 
7. What is the aim of the text above? 
A. To persuade the readers to visit Niagara falls. 
B. To tell the readers how to visit Niagara falls. 
C. To entertain the readers about the story of visiting Niagara falls.  
D. To describe about some attractions that people can enjoy in Niagara Falls. 
8. The correct language feature of the descriptive text above in the following sentence 
is... 
  
A. The second charm was Maid of the Mist Boat Tour.  
B. The second charm will be Maid of the Mist Boat Tour. 
C. The second charm is Maid of the Mist Boat Tour. 
D. The second charm would be Maid of the Mist Boat Tour. 
9. What is the main idea of the second pragraph? 
A. The first to enjoy in Niagara Falls is Cave of the Winds. 
B. People can get soaked on the Hurricane Deck where they are just feet from the 
thundering waters. 
C. A trip at night when the Falls are illuminated in a rainbow of color is really 
amazing. 
D. This attraction helps people get closer to the falls and go face-to-face with the 
pounding waters of the  Falls. 
10. Which paragraph in the text above is called identification? 
A. Paragraph 1 
B. Paragraph 3 
C. Paragraph 2  
D. Paragraph 4 
Read the following text to answer question 11-15. 
Batu Cermin or Mirror Rock Cave is located near Labuan Bajo, East Nusa Tenggara. 
The cave covers an area over 19 hectares and 75 meters high. The sunlight that breaks on the 
sidelines of the stone is reflected so it gives the impression of gloss on the stone (Mirror 
Cave). The reflection stone later became the origin name of Batu Cermin Cave. 
The stone in Batu Cermin Cave contains salt particles causing the stone sparkle when 
it is exposed to light. To enjoy the gleaming stone, tourists need to go to 20 meters deep with 
a narrow tunnel along 200 meters. In a rainy season, visitors can also enjoy the glowing 
puddle of water in the cave. 
Batu Cermin Cave also has stalactites and stalagmites. It also offers views of fossil 
corals, turtles, and tortoises in the cave wall. The fossil also contains salt particles. The fossil 
scenery looks very clearly. 
There are white long rock formations which close to the incoming sunlight. This cave 
is also enlivened by the presence of animals such as bats, spiders, and crickets. 
  
The low sunlight in the cave causes the cave quite humid. Therefore, a tour is limited 
only 10 participants only for 30 minutes. Then, they should alternate with the other visitors. 
The visitors must not to touch the stones in the cave because if it is touched human hands, it 
will lose salt particles not sparkle again. 
11. What is the main idea of the last paragraph? 
A. The low sunlight in the cave causes the cave quite humid. 
B. A tour is limited only 10 participants only for 30 minutes. 
C. The visitors must not to touch the stones in the cave. 
D. They should alternate with the other visitors. 
12. “The stone in Batu Cermin Cave contains salt particles causing the stone sparkle 
when it is exposed to light” (paragraph 2). What kind of tense uses by the sentence? 
A. Simple Present Tense 
B. Future Tense 
C. Present Perfect Tense 
D. Simple Past Tense 
13. Which of the following is the goal of the text? 
A. To tell the readers about the story of Batu Cermin Cave. 
B. To tell the readers about Batu Cermin Cave’s structure. 
C. To describe Batu Cermin Cave’s structure. 
D. To explain the beauty of Batu Cermin Cave. 
14. It can be inferred from the second paragraph that the cause of the stone sparkle when 
it is exposed to light is... 
A. Batu Cermin Cave contains soma kinds of the light.  
B. Batu Cermin Cave contains salt particles. 
C. Batu Cermin Cave contains fossil corals, turtles, and tortoises. 
D. Batu Cermin Cave contains stalactites and stalagmites. 
15. Which paragraph in the text above is called identification? 
A. Paragraph 1 
B. Paragraph 2  
C. Paragraph 3 
D. Paragraph 4 
 
  
Read the following text to answer question 16-20. 
Taka Bonerate Kepulauan Selayar Biosphere Reserve is located in the south Sulawesi 
between the Flores Sea, Java Sea and Banda Sea which belongs to Selayar Island Regency, 
South Sulawesi Province. It hosts the largest atoll in the Southeast Asia and the third largest 
in the world. 
Coral reefs, sea grass, lagoons, sand dunes and mangroves are the main habitats of the 
reserve. 91,382ha are covered by coral reefs and act as a principal habitat for several species. 
Among the different kinds of coral reefs found on the island are atoll reefs, barrier reefs, 
patch reefs and fringing reefs. 
Mangrove forests serve as a barrier against strong sea waves and consequently as a 
shelter and spawning ground for various types of fish, as well as a habitat for numerous 
species of fauna such as birds. The mangrove forests include 22 to 26 species from 14 
families, such as Rhizophora stylosa and Ceriops tagal. 
The reserve has a high level of biodiversity including several protected and threatened 
marine fauna species such as scale turtles, hawksbill turtles, green turtles, napoleon fish, 
dolphins, and fin whales. There are also 34 species of birds, consisting of 12 land bird 
species, 13 shore bird species and 9 species of seabirds. 
The reserve has a total population of approximately 125,000 inhabitants of which 
6,700 live in the core area. This is mainly due to the local community inhabited the core area 
prior to its designation as a national park. Selayar Island is inhibited by a variety of local and 
ethnic immigrants of which the Selayar are the major group. Other ethnic groups include 
Bajo, Bugis, Buton, and ethnic Chinese. The principal economic activity is fishery followed 
by tourism.  
16. What can you infer from the paragraph 1? 
A. Taka Bonerate belongs to South Sulawesi Province. 
B. Taka Bonerate belongs to Selayar Island Province. 
C. Taka Bonerate belongs to Selayar Island Regency. 
D. Taka Bonerate belongs to Selayar City. 
17. What is the main idea of the last paragraph? 
A. Other ethnic groups include Bugis, Bajo, Buton, and ethnic Chinese. The principal 
economic activity is fishery followed by tourism.  
  
B. The reserve has a total population of approximately 125,000 inhabitants of which 
6,700 live in the core area.  
C. The principal economic activity is fishery followed by tourism.  
D. Selayar Island is inhibited by a variety of local and ethnic immigrants of which the 
Selayar are the major group.  
18. Paragraph 2-5 in the text above are called... 
A. Description. 
B. Re-orientation. 
C. Event. 
D. Identification. 
19. Which the following adverb does give the additional information in the text? 
A. in the southeast Sulawesi 
B. in the south Sulawesi 
C. in the west of Sumatera 
D. in the south of Java 
20. Which of the following is the purpose of the text? 
A. To show the biodiversity in Taka Bonerate. 
B. To describe Taka Bonerate. 
C. To tell the readers about flora and fauna in Taka Bonerate. 
D. To inform about people living in Selayar Island. 
Read the following text to answer question 21-25. 
One of the internationally famous ectourism destinations in Indonesia is Tanjung 
Puting National Park in the southwest of central Kalimantan Peninsula. Tanjung Puting 
national park offers impressive experience to its visitors. This called a park, but unlike that 
you’ve seen in your city, this is a jungle. It’s a real jungle, which is home to the most 
incredible animals in the world : Orang Utans and proboscis monkeys. The male proboscis 
monkeys are interesting because they have enormous snout. So, imagine yourself to be in the 
jungle and meet these special animals in their original habitat. What will you do when you 
meet them? 
To see Orang Utans we should go to Camp Leaky. Camp Leaky is located in the heart 
of Tanjung Puting National park. This is a rehabilitation place for ex-captive Orang Utans 
  
and also a preservation site. This camp was established Birute Galdikas, an important 
scientist who has studied Orang Utans since 1971. 
To reach the Camp Leaky, we should take a boat down Sekonyer river. The boat is 
popularly called by Perahu Klotok which is a boat house that can accomodate four people. 
The trip by the boat to Camp Leaky takes three days and Two nights. 
The Travelling in the boat offers another unforgettable experience. You sleep, cook 
and eat in that Klotok, night and day during your journey into the jungle. In daylight, on your 
way to Camp Leaky, you can see trees filled with proboscis monkeys. At night, you can 
enjoy the clear sky and the amazingly bright stars as the only lights for the night. 
21. What is the aim of the text above? 
A. To retell the reader about the animals in tanjung puting national park. 
B. To entertain the reader about tanjung puting national park. 
C. To persuade the reader to come to tanjung puting national park. 
D. To describe tanjung puting national park. 
22. The correct language feature of the descriptive text above in the following sentence 
is... 
A. Camp Leaky was located in the heart of Tanjung Puting National park. 
B. Camp Leaky is located in the heart of Tanjung Puting National park. 
C. Camp Leaky has been locating in the heart of Tanjung Puting National park. 
D. Camp Leaky will be located in the heart of Tanjung Puting National park. 
23. What is the main idea of the third paragraph? 
A. To reach the Camp Leaky, we should take a boat down Sekonyer river.  
B. The trip by the boat to Camp Leaky takes three days and Two nights. 
C. The boat is popularly called by Perahu Klotok which is a boat house that can 
accomodate four people. 
D. To see Orang Utans we should go to Camp Leaky. 
24. The first paragraph in the text above is called... 
A. Identification. 
B. Re-orientation. 
C. Event. 
D. Description. 
25. What can you infer from the paragraph 2? 
  
A. To see Orang Utans we should go to jungle. 
B. To see Orang Utans we should go to camp leaky. 
C. To see Orang Utans we should go to sekonyer river.  
D. To see Orang Utans we should go to. klotok. 
 
GOOD LUCK! 
 
 
 
 
 
 
 
 
 
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
 
  
 
 
 
 
 
 
 
 
 
 
APPENDIX 9 
Answer Key 
 
 
 
 
 
 
 
 
 
 
  
Answer key of the test (try out): 
1. A 
2. B 
3. C 
4. D 
5. C 
6. C 
7. B 
8. A 
9. A 
10. D 
11. C 
12. A 
13. D 
14. B 
15. C 
16. C 
17. B 
18. A 
19. A 
20. D 
21. D 
22. B 
23. B 
24. C 
25. A 
 
 
 
 
 
 
 
 
 
 
 
 
  
Answer key of the test: 
1. A 
2. B 
3. C 
4. D 
5. C 
6. C 
7. B 
8. A 
9. A 
10. D 
11. C 
12. A 
13. D 
14. B 
15. C 
16. C 
17. B 
18. A 
19. A 
20. D 
21. D 
22. B 
23. B 
24. C 
25. A 
 
  
 
 
 
 
 
 
 
 
 
 
APPENDIX 10 
The Value of r Product Moment at the Significant Level 5% 
 
  
NILAI-NILAI r PRODUCT MOMENT PADA TARAF SIGNIFIKAN 5% 
N 
Taraf 
Signifikan N 
Taraf 
Signifikan N 
Taraf 
Signifikan 
5% 5% 5% 
3 0.997 27 0.381 55 0.266 
4 0.950 28 0.374 60 0.254 
5 0.878 29 0.367 65 0.244 
6 0.811 30 0.361 70 0.235 
7 0.754 31 0.355 75 0.227 
8 0.707 32 0.349 80 0.220 
9 0.666 33 0.344 85 0.213 
10 0.632 34 0.339 90 0.207 
11 0.602 35 0.334 95 0.202 
12 0.576 36 0.329 100 0.195 
13 0.553 37 0.325 125 0.176 
14 0.532 38 0.320 150 0,159 
15 0.514 39 0.316 175 0.148 
16 0.497 40 0.312 200 0.138 
17 0.482 41 0.308 300 0.113 
18 0.468 42 0.304 400 0.098 
19 0.456 43 0.301 500 0.088 
20 0.444 44 0.297 600 0.080 
21 0.4333 45 0.294 700 0.074 
22 0.423 46 0.291 800 0.070 
23 0.413 47 0.288 900 0.065 
24 0.404 48 0.284 1000 0.062 
25 0.396 49 0.281 
26 0.3888 50 0.279 
(Adopted from Sugiyono (2014)) 
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